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CF..APTER I 
DJTRODUCTION 
The purpose or the study.-- The purpose of this study is to obtain 
inrormation from enrollees in USAFI courses, useful in im~roving the 
conditions under which these courses are selected, and to provide better 
guidance and rollovr-up or those who elect such courses. 
Nature or the USAFI program.-- The United States Armed Forces 
Institute (USAFI) provides materials and services r or the largest adult 
education program in the world. Its orfe ring of co rres~ondence, se lf-
teaching and group-study courses, college extension courses with 
cooperating schools, and its testing and accreditation services extend 
to men and women in the armed se rvices all over the globe. 
USAFI headquarters at Madison, Wisconsin, is operated as a field 
installation or the orrice of Inrormation and Education, Department of 
Defense. Overseas, rive more USAFI organizations provide educational 
services to all major commands. · Millions ·J r service personnel have 
taken advantage of the wide variety or elementary school, hip;h school, 
technical, and college level courses, t o extend their education during 
1/ 
their period of service with the armed f orces.-
1/kenneth H. Bradt, ~Y Service Personnel Fail to Complete USAFI Courses, 
Research Report, Department or Defense, Office of Armed Forces 
Inrormation and Education, Research Division, Wash ington, D. c., 
August, 1954. 
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The two USAFI services which are the pr:im.ary concern of this study 
account for the major pe.rt of USAFI's work. This is the offering of 
(1) correspondence courses, and (2) self-teaching courses, which differ 
in the following respects: 
Correspondence courses require written lessons to be submitted to 
the United States Armed Forces Institute, where they are corrected by 
an instructor, and returned to the student. The enrollee is sent the 
necessary texts, study guides, lesson sheets, and envelopes, and he 
submits his lesson at whatever rate he chooses. When all the lessons 
have been submitted ( or before, if he feels prepared) he may apply for 
an end-of-course test. If the student so requests, the results of the 
test may be forwarded by the United States Armed Forces Institute to a 
school or college where he wishes to obtain credit. He is automatically 
disenrolled after any six-month period of inactivity, or after 12 months 
from the date of enrollment if he has not completed the course. 
Self-teaching courses do not require the submission of lessons. 
The enrollee is sent the instructional materials, and works at his own 
pace. ~fuen he feels prepared, he may apply for an end-of-course test. 
A student is automatically disenrolled from the course if it is not 
completed 12 months after the date of enrollment. 
Students are permitted to enroll in only one course on initial 
enrollment. An enrollment fee of $2.00 is charged. After satisfactory 
completion of the first course, the student may take additional courses, 
two at a time, if he so desires. If he is disenrolled from a course, 
he must pay another fee of $2.00 to re-enroll. 
Justification of the study.-- The study is justified for the 
following reasons: 
1. The follow-up study in general is valuable for the following 
reasons: 
a. To discover educational and vocational problems met by 
former enrollees. 
3 
b. To use the findings of the study as a basic for evaluation, 
program modification, and/or guidance of later enrollees. 
e. To isolate factors contributing to course completions and 
failure to carry courses to completion. 
2. The present Army education program is inadequate as evidenced 
by the following studies: 
a. A special research project conducted by the Department of 
Defense during 1953-54 listed many reasons why students 
fail to carry their courses to completion. The results 
indicated that the completion rate could be boosted by: 
(1) a direct attack upon the obstacles to completion which 
the study revealed, and (2) the institution of a follow-up 
system based upon the problems and goals of the enrollees 
as set forth by the students themselves. 
During 1951, only 30 per cent of enrollees in correspondence 
courses at Fort Devens successfully completed them, and likewise, only 
~venty per cent of the enrollees in self-teaching courses carried their 
courses to successful completion. During 1955, the rate of completion 
of correspondence and self-teaching courses was 40 per cent and 25 per 
4 
cent, r espective l y. 
.!1 
In connection with this, Ellis stated curriculum planners must 
first identify and define the vocational and economic needs which apply 
generally to all youth in our democratic society; second, they must 
identify and define the specific vocational and economic needs of the 
youth in the local community through the intelligent application of 
research techniques at the local level; third, they must meet these 
needs 'by providing school experiences which are appropriate and mean-
ingful to each individual at his level of awareness and experience. 
Forty per cent of the courses offered by USAFI are correspondence 
courses , and 30 per cent are self-teaching courses. Of these courses, 
~¥enty per cent may be obtained as either a self-teaching or a 
correspondence course. Of this total number 70 per cent are high 
school courses. Sixty per cent of the high school courses are general 
and 40 per cent tend to be specialized. The population generaly served 
by USAFI fall within the high school category. y 
According to Scott, general rather than specialized education 
should continue to be the main goal of the high school. This is so 
because a majority of the labor force now work at jobs ?mich require 
little or no training, and because all individuals as citizens, 
consumers, and members of worker groups help to determine the course of 
1/G. Gordon Ellis, "Vocational and Economic Needs of Youth, 11 The High 
School Journal, 35: 162-190, March, 1952. 
2,/Winfred Scott, "Suggestions for the Improvement of High School 
Programs in the Area of Economic and Vocational Needs," The High School 
Journal, 35:185, March, 1952. 
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our economic and vocational life. Knowledge, understanding and 
attitudes, particularly the manned, represent more important educational 
goals for youth of any type than do specific vocational skills. 
Because of the recent and sudden growth in the secondary school 
population within the army, it is necessary that a program of education 
different from that of the past be provided. Formal academic education 
is no longer required by the majority of the students. The general 
premise, however, remains that (1) all military personnel shall be 
afforded the opportunity to obtain at least a high school education; 
(2) all military personnel shall have the fullest opportunity for moral 
and ethical development in keeping with the ideals and principles of 
life in a democratic society; and (3) all military personnel as 
individuals differ from every other person in respect to health, mental 
ability, interests and background. The premises require that a program 
of education provide: (1) a program of studies in general education 
that will insure the unity of personne 1 for the common good of the 
service; (2) diversified experience and educational services that will 
meet the educational, vocational and avocational needs of mi litary 
personnel; and (3) counseling that will help soldiers make intelligent 
choices beneficial to themselves and society. 
Scope of the study.-- The kind of data obts.ined in this study is 
apparent from an examination of the inquiry sent out to enrollees. 
The study includes military personnel vmo have successfully completed 
courses and t hos• who failed to complete courses in which they enrolled 
at the Army Education Center, Fort Devens, Massachusetts, during the 
6 
years 1951-1955, inclusive. 
Definitions 
1. Troop educa.tion is the means through which military personnel 
on active duty may pursue non-military academic and vocational 
education of the type normally taught in the American 
education system below the college level. 
2. Course is defined as an organized study engaged in by military 
personnel either by means of individt~l or group study methods. 
3. Course completion for the purposes of this study is determined 
by one of the following methods: 
a. Successful passing of a prescribed USAFI end-of-course 
test by a military student participating in a USAF! 
correspondence or self-teaching course. 
b. Issuance of a USAFI certifice.te of completion for a USAF! 
correspondence course which does not have a prescribed 
end-of-course test. 
4. Army Education Center denotes that portion of an installation, 
together with its personnel and equipment, provided and 
designated by the commanding officer for troop education 
activities. 
CHAPTER II 
REVI~l OF LITERATURE 
1. Why Service Personnel Fail to 
Complete USAFI Courses y 
Kenneth H. Bradt's study for the Department of Defense is the only 
published objective study to date on the subject of why service 
personnel fail to complete USAFI courses. A summary of the author's 
met~ods of research was included in Chapter I. 
Author's findings.-- The main findings from Bradt's study were: 
1. Students gave as their reasons for enrolling in or de r of 
frequency, (1) general interest, (2) school-related 
reasons, and (3) career-related reasons. 
2. Considerably more than one half of the respondents said 
that they were never interested in obtaining credit for 
the course. 
3. Among the reasons for non-completion, lack of time v~s 
given far more frequently than any other r eason. Other 
obstacles given by correspondence course students in 
order of frequency ware: Problems with the mechanics of 
studying and completing lessons; change of intentions, 
interests, and plans; and problems with the course itself. 
1/0p. cit., p. i-iv. 
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4. Enrollees in self-teaching courses, compared with 
correspondence course students, mentioned time problems less 
frequently. However, this was higher than for any other type 
of problem of this group. 
5. Self-teaching students were more likely to say that they never 
planned to complete the course. 
6. Reasons f.or enro11~ng in the course bore little relationship to 
reasons given for non-completion. 
7. Despite non-completion, an overwhelming majority of respondents 
indicated that they had learned something from the course. 
8. Those who were enrolled in tv-ro courses compared with those 
enrolled in one course, enrolled more often for school-related 
reasons, and were more interested in obtaining credit. They 
also gave time problems as their reasons for delinquency more 
often than one course people, including time problems due to 
the interference of other courses. 
1/ 
Author's conclusions.-- Based on his findin gs, Bradt-concluded 
that: 
1. The course appeared to be of benefit to the large majority of 
dalnquent enrollees, despite the fact of non-completion. 
2. There are suggestions that a great number of the problems 
•vhich enrollees presented as their reasons for non-completion 
could have been avoided by more careful planning. In many 
l7op. cit., p. iv. 
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instances, it appeared that enrollees would have been better 
advised to postpone enrollment, to take fewer courses, or to 
take different courses. The findings indicate that more 
effective student counseling reduced the number of non-
completions. 
3. The findings give promise of serving both the effectiveness and 
the economy of a follow·-up program. First, the findings 
concerning both the problems and the goals of the enrollees 
could be utilized in determining which groups would be most 
susceptible to a follow-up appeal; secondly, this same 
information could be of help in determining the type of appeal 
to be directed toward specific groups. 
2. Other Literature on Elimination 
From High School 
1/ 
Although Bradt's -study is the only published report of its kind 
on the subject of why service personnel fail to carry their USAF! 
courses to completion, a treatise on this subject is incomplete without 
some consideration of problems related to course eliminations, drop-
outs, and failures eJ..'Perienced in secondary schools. Bradt's findings 
and the findings of investigators ~nose works are included in this 
chapter suggest that a significant correlation exists between reasons 
for failures, and corrective measures for elimination of such failures 
in civilian secondary schools and the army establishment. 
ifop. c~., p. i. 
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.v 
On the subject of el~ination from school, Billett says 
••• 
half the pupils who are to be £uture citizens are lost some?mere 
" 
between the beginning of the ninth and the end of the twelfth grade ••• " y 
Lambert states that " ••• at the present rate, non-graduates will 
outnumber the graduates in many of our states ••• " 
u Other books read followed generally the line of reasoning of 
Billett and Lambert. No reviews of books are included as they treat the 
problem generally as merely one area of consideration in the over-all 
picture of education. Few pages and in some cases only paragraphs are 
devoted to the subject of why pupils leave school before graduation. 
Selected independent studies on the subject of high school drop-
outs, published in nationally known educational journals, are included 
in this chapter. The studies are objective and shed light in both the 
general and specific sense on the subject even as pertains to the 
military establishment. 
4/ 
3. Early School Leavers-
Author's ~roblem.-- The main objective of this study was to obtain 
evidence which would assist in determining the measures that a school 
1)Roy o. Billett, Fundamentals of Secondary School Teaching, Houghton 
Mifflin Company, Boston, 1940, p. 12. 
ys. M. lambert, "Increasing Education's Holding Power, 11 National 
Education Association Journal (December, 1950), 39:665. 
3/See Bibliography. 
!/Harold J. Dillon, Early School Leavers, National Child Committee, 
419 Fourth Avenue, New York, 1949. 
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might take to induce students to remain in school until graduation. 
One thousand, three hundred and sixty school lea.vers were selected 
from Jackson and lansing, Michigan, Indianapolis, Indiana., Cleveland 
and Cincinnati, Ohio, in an attempt to get a good cross-section of the 
population in respect to social, economic, and educational background. 
Author's methods.-- Information was obtained on the former student 
as follows: 
1. Examination of school records 
2. Informal interviews with teachers who lmew the student ·when he 
was in school 
3. Personal interviews with, the former s tudent 
Author's findings.-- Dillon's findings are as follo~~: 
1. Fairly consistent r e gression in scholarship from e lementary 
to junior to senior high school 
2. Frequent grade failures in the elementary school 
3. High frequency of grade or subject failure in the junior to 
senior high school 
4. Marked regression in attendance from elementary to junior to 
senior high school 
5. Frequent transfers from one school to another 
6. Evidence of a feeling of insecurity or "lack of be1onging" 
in school 
7. Marked lack of interest in school work 
12 
Author's conclusions.-- Dillon concluded the following as a. result 
of his studies: 
1. Know the student as an individual 
2. Obtain the student's confidence 
3. Provide an educational program wherein the students can 
experience achievement 
4. Give grade repeaters something new 
5. Demonstrate relationship between education and life 
6. Provide occupa tiona.l informa. tion 
7. Extend social experiences 
8. Give some personal recognition 
9. Recognize signs of trouble 
10. Provide for above avera ge students 
11. Establish a. good record system 
12. Make use of the records 
13. Help students select the right courses 
14. Begin counselling early 
15. Allow time for home visits 
16. Secure potent interest and cooperation 
17. Secure public support 
4. 
y 
Half Our Audience is Walking Out 
Author's purpose.-- The article was written expressly for focusing 
attention to the American people of the fact that our secondary schools 
1 • A. Shiebler, ·"Half Our Audience is Walking Out," School Executive 
June, 1951), 70:39-40. 
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are graduating about one half of the students ~mo enter as fresh~en . 
Based on results of various surveys on the subject, 
Mr. Shiebler states reasons why students leave school and offers some 
suggestions for increasing the school holding povrer. 
Author's main points.-- Some of the main points listed in 
Shiebler's stu&y are: 
are: 
1. Schools must have more effective guidance programs 
2. Expand the work experience program in which the children attend 
school and hold jobs during alternate weeks throughout the 
school year 
3. Extend the industrial arts and home economic programs 
4. Improve vocational education 
5. Make wider use of communj_ty resources 
6. Increased teaching and supervisory personnel is needed in 
ailmost every community 
7. Counselling should start early in the child's school life 
8. High school course of study must be made to coincide with 
student's interests, needs, and abilities 
1/ 
5. Pupils' Objections to School-
Author's main Points.-- Some of the main points given by Armstrong 
1. A great deal of what we teach bo~~ and girls has no bearing on 
1 D. T. Armstrong, "Pupils' Objections to School," Nation Schools, 
March, 1954), 35:51. 
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what they will be required to do as workers in business and 
industry. 
2. Many young people today find that they are treated as immature 
adolescents and are grossly underestimated as pupils. 
3. Our attitudes must be on a man to man basis. 
4. In many high schools today only a book education is available 
and this method is unsatisfactory to many students so they stop 
going to school. 
5. More than one t hird of boys and girls surveyed failed to return 
to school in 1943 because they found it dull. 
6. Segregate book learners from non-book learners. 
7. More evening schools should be established for those who work, 
or build up a work-school plan. 
8. Offering in manual skills and trades should be expanded. 
II 
6. Seven lJ\IS.ys to Help Drop-Outs 
Author's purpose.-- Results of an eight year study showed that 
45.5 per cent of the students in Fassaic High School left school 
before graduation from 1938 to 1946. From a careful review and analysis 
of the study, the author proposed seven v~ys to induce students to 
remain in school and graduate. 
One hundred fifty students, randomly selected, who failed to 
complete high school were interviewe d. The y gave the following r easons 
1/E. S • Holbeok, "Seven Ways to Help Prevent Drop-Outs," l'lation Schools 
u~ay, 1950), 45:35-36. 
for dropping out of school: 
1. Wanted to go to work 32 
2. Not interested in school work 21 
3. Had to help support the family 17 
4. Went to vocational school 15 
5. Failed in t heir subjects 14 
6. High school subjects were not 
helpful to them 11 
7. School didn't give them what 
they wanted 
8. Not encouraged to remain in 
school 
9. School work too hard 
10. Entered the service 
11. Disliked the teacher 
12. IlD.ess 
13. Moved out of city 
14. Not certain 
10 
10 
6 
5 
4 
2 
1 
1 
Author's main points.-- Holbeck concluded the following as a 
result of his studies: 
1. The purposes and functions of secondary education must be 
redefined and re-examined. 
2. A plan based upon the needs of youth must be put into 
operation. 
15 
,· 
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3. The problem must be studied and attacked cooperatively by 
everyone dealing with secondary education. 
4. Experiences, suggestions, and ideas must be pooled in an 
effort to devise ways to improve our holding power. 
5. Individual and group guidance must be extended to include 
counselors, teachers, principals and directors. 
6. An attempt should be made to improve the physical plant, to 
include modern equipment, materials and training a i ds. 
7. Improved home-school relations. 
y 
7. How Can the School Reduce the 
Number of Early School Leavers 
Aut hor's purpose.-- The article was written to bring attention to 
the very small number of pupils who graduate from high school out of 
the very large number who enter the first grade. 
' 2/ 
Naucarrow- refers to this large number of non- graduates as a "was t e" 
which no industry could afford and still survive "in t h is world of 
efficiency and competition." 
The author reviewed causes of drop-outs and then proposed remedies 
to counteract these causes. 
Author's main points.-- Naucarrow offered the following proposals: 
1. From the Federal Aid Series No. 3, March 1948, the author 
yJ. E. Nancarrow, "How Can the School Reduce the Number of Early 
School Leavers, 11 National Association of Secondary School Principals 
(l~arch, 1951), 3573"04-307. 
y op. cit., p. 306. 
found that the average expenditure for public education was 
$125.41 in 1944-45. The sixteen states having the hi ghest 
survival rate expended $168.46 per pupil whereas the sixteen 
states having the lowest survival rate expended but $83.16. 
To the author, these figures show a relationship between 
holding power and expenditures, therefore he believes an 
upgrading in expenditures necessary. 
2. The type of family from which a child comes conditions the 
child's mind. Boys and girls \~ose parents have professional 
backgrounds remain in school longer than do children of 
unskilled parents. To overcome this the school must get out 
and sell its goods to show parents that an education is very 
necessary~ 
3. The author lists retardation as a third factor. To this he 
suggests reappraisal of admission requirements. Instead of 
denying admission at any chronological a ge , schools should 
consider results of reading readiness tests and other 
scientific measurements. He fee ls that such results would 
give a clearer picture as to ¥men the child will be r eady to 
learn and do away vnth frustration and lack of inte rest which 
seem to reflect later all along tile line. 
4. Naucarrow believes that the curricula will have to be more 
flexible. As a solution, he states, "consolidation of the 
smaller schools in order to have a wider progr~m or offerings 
in our secondary school." 
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8. A Study of Pupils Dropping Out 
1/ 
of-A Midwestern High School 
2/ 
Author's problem.-- Smith-states his problem as follows: 
"This study of pupils dropping out of hi e;h school was made 
during the school year of 1942-43 in a.n attempt to determine the 
18 
ca. uses for such action on the part of the pupils, to discover the 
types of pupils who dropped out, and to compare the numbers who 
dropped out, and to compare the numbers who dropped out in that 
year with the numbers in previous years." 
Author's methods.-- Chief among the sources of information were: 
1. Regular school records 
2. Personal interviews 
3. Parental interviews when possible 
All pupils were given the Money Problem Check List a.nd the Interest 
Index 8.2A. Pupils who dropped out ha.d been given the Otis Group 
IntelUgence Scale with the exception of those students who entered in 
1942-43 from other districts. 
Author's findings.-- The following a.re significant findings a.s a. 
result of Smith's studies: 
1. The average intelligence quotient for the drop-outs ~~s 105; 
for all high school pupils, 107. 
2. Most students left so they could earn some money. 
yc. B. Smith, "study of Pupils Droppin g Out of' A Midwestern High School," 
School Review (March 1944), 52:151-156. 
~Op. cit., P• 151. 
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3. Compa rison of subject interests between the 26 pupils tvho left 
school and t he student body showed no significant difference. 
4. Relatively more of the children from the lower socio-economic 
groups were among the pupils who left school. 
9. Summary 
Factors Associated with Leaving School Before Graduation.--
Factors associated with leaving school before graduation, as listed in 
studies cited in this chapter, have been classified as follows: 
1. Primary factors.-- Of the 30 authors whose studies and articJ.es y 
were reviewed, all but six included the following five factors 
as being the most important reasons which influence students 
to leave school before graduation. 
a. A desire to earn money 
b. A lack of interest for school or study 
c. Farental attitude toward education 
d. Poor teache r-pupil relationship 
e. A lack of correlation be~reen subject matter and life 
2. Secondary factors.-- The following factors, listed in order of 
their importance, were considered by the a uthors to be 
contributory to the problem of leaving school before graduation. 
a. Financial need of the family 
b. Frequent subject failures 
c. Poor attendance 
1/See biblio graphy. 
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d. Above a ge for grade 
e. A feeling of "not belonging" 
f. Farental occupations 
g. Lack of adequate counseling 
h. Fees charged for participation in school activities 
i. Membership in broken homes 
j. Inability to get along with classmates 
k. Poor health 
1. Poor study habits 
m. Frequent transfers from school to school 
n. Mental aptitude 
Students whose parents pursued mana gerial or professional 
occupations were more likely to remain in school and graduate. Studies 
1/ 21 
- ::::.1 by Naucarrow and Gragg showed that students whose parents were enga ged 
in unskilled labor were likely to leave school early. y 
Smith found that there was no appreciable difference be~veen the 
intelligence quotients of students who left school and students who 
!I 
remained and graduated. lambert had a similar finding. 
yop. oit., P• 21 
,;A'Villia.m L. Gragg , "A Drop-Out or a High School Graduate?" Education 
Digest, (September, 1949), 15:17. 
~Op. cit., P• 26. 
!fop. cit., p. 28. 
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Gragg found membership in broken homes to be lT'.ore preva. ·lent among 
the drop-outs than among the graduates. y 
Tripp found that students of above chronological age tend to leave 
school before graduation. 
3. Insignificant factors.-- Race, tardiness records, personality 
ratings by teachers, tenure of residence and size of family 
vrere considered by Gra gg to have no bearing on the problem of 
3/ 
why students leave school before graduation.-
Recommendations for inducing students to remain in school.-- The 
following were suggested by authors for inducing students to remain in 
school: 
1. Know the student a.s a.n individual 
2. Obtain the student's confidence 
3. Demonstrate the relationship between school and life 
4. Recognize signs of trouble 
5. Provide for individual differences 
6. Establish a. good record system 
7. Begin counseling early 
8. Improve study habits 
9. Provide for home visits 
1/op. cit., p. 17. 
~fury Ha.rmoney Tripp, Factors Associated with the School Persistence 
of High School Pupils and Their Later Life Adjustment, Master's Thesis, 
Boston University, 1930. 
yJohn Kenneth Dovmey, A Review of the Literature on the Subject of Why 
Students Leave School Before Graduation, ~~ster's Thesis, Boston 
University, 1952. 
10. Make the curriculum more flexible 
11. Improve the guidance program 
12. Expand the work-school experience 
13. Increase teaching and supervisory personnel 
14. Pool workable ideas 
15. Improve the school plant . 
10. Conclusions 
The studies included in this chapter list the following as major 
obstacles to course or school completion: (1) Difficulties with the 
mechanics and procedures of studying, and ( 2) changed intentions and 
plans. There are suggestions that a great number of these problems 
could have been avoided by more effective student counseling, with a 
more realistic gearing of the student's course pror, ram to his needs, 
ability, interests, and available time. 
22 
There appeared unaminous a greement that the holding power of 
schools can be boosted by (1) a direct attack upon the obstacle to 
completion and (2) institution of a follow-up system based upon the 
problems and goals of enrollees as set forth by the students themselves. 
e . 
CHAPTER III 
PROCEDURES 
Defining the population.-- Since this study was designed primarily 
for obtaining information useful to personnel at the Army Education 
Center, Fort Devens, Massachusetts, it was decided to identify from the 
Fort Devens files the population of students from which the sample 
would be drawn. 
Obviously, to select a sample from such a general and uncontrolled 
group would present many complicated problems. Educational records of 
persons enrolled in USAF! courses in overseas commands are usually 
either :incomplete or lost upon arrival of such persons at this 
installation. Too, a follo1ar-up system for this group would be extremely 
difficult as oftentimes newly arrived personnel do not bother to contact 
the Army Education Center concerning courses enrolled in ~mile overseas 
or at other installations in the continental United States. The 
situation is complicated further by the fact that the records at the 
Army Education Center indicate a general lack of organization during 
the per i od 1951-1952, thus contributing adversely to an effective 
follow-up program. 
The population from which the sample would be drawn was finally 
selected as consisting of service personnel whose initial and/or 
subsequent enrollment was at Fort Devens. This excluded approximately 
one thousand enrollees stationed at Fort Devens sometime during the 
four year period, for experience has been that at least 25 per cent of 
-23-
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the enrollees in USAF! courses were enrolled in such courses at some 
other military installation. Also excluded from the study were 
approximately 25 per cent of the persons who enrolled in USAF! courses 
at Fort Devens but were either transferred to another installation or 
activity or separated from the active service prior to completion of 
the course, but while in good standing wi.th USAFI . 
The "drop-out" criterion, provided by the automatic disenrollment 
of inactive students, was discussed in Chapter I and applies within the 
limitations of the definition to both correspondence and self-teaching 
courses as appropriate. Ligewise, the critGrion for a completion was 
discussed in the same chapter . 
Table I, below, shows the total population of persons ~no enrolled 
in courses at Fort Devens during the period 1951-1952, the total 
number completing such courses at Fort Devens, the total number either 
transferred from the installation or separated from the active service 
prior to completing the course, and the total number of "Drop-Outs" 
from such courses: 
Table 1. Total Enrollment Population at Fort Devens, 1951-1955: Total 
Enrollment, Number Completed Course, Number Transferred or 
Separated and Number of Drop-Outs 
-Total Number Number Number 
Group Enroll- Completed Transferred of 
ment Course or Separated Drop-Outs 
-or (2) (3) (4) (5) ---
Corres-
pondence. 2610 747 897 966 
Self-
teaching. 1401 349 313 739 
Total 4011 1096 1210 ~65 
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Enrollees were separated by type of course, correspondence or 
self-teaching, and then sub-divided into two classes: completed and 
drop-outs, respectively. A sufficiently large sampling was drawn from 
each group so that the group could be handled essentially as separate 
studies . The following groups were thus identified: 
1. Completed correspondence course 
2. Drop-outs, correspondence course 
3. Completed self-teaching course 
4. Drop-outs, self-teaching course 
Selecting the sampling.-- After all enrollees who met the criterion 
of delinquency (drop-outs) and completion were identified and separated 
into the four groups listed above, a name sample was selected from 
each group such as to yield one third of the total population. 
Table 2, below, presents the total population in correspondence 
and self-teaching ~roups, the final mailed sample selected from each, 
and the sample number expressed as a per cent of the population. As 
Table 2. Total Sample Population, Final Selected Sample, and Per Cent 
of Sample Population Used in the Study 
Final 
Samplo Sample Selected 
Group Popuil.ation Sample Per Cent 
(1) (2) (3) { 4 J 
Correspond-
enoe ••••••• 1713 571 33 
Self-
teaching ••• 1088 362 33 
Total •• 2801 933 33 
------------------------------............ 
shown in the table, the final sample represented about 33 per cent of 
the total number of enrollees who made up the sample population. 
Table 3 sho'vs a further break-down of the sample papule. tion and 
final selected sample of the correspondence and self-teaching groups 
listed :in Table 2 by course completions and course drop-outs. 
Table 3 . Breakdown of Correspondence and Self-teaching Sample Groups 
by Course Completions and Course Drop-Outs. 
Srunple Sample Final Selected 
Group Population Sample Per Cent 
(1) (2) ( 3) (4) 
Correspondence 
Drop-Outs •••• 966 322 33 
Complet ions •• 747 249 33 
Self-teaching 
Drop-Outs •••• 739 246 33 
Completions •• 349 116 33 
Tota 1 ••••• 2801 933 33 
Procedure.-- (1) Because the sampling consisted of two major 
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categor i es, namely, those pers ons having completed their USAF! courses 
and those failing to complete such courses, it was decided on the 
outset t hat two inquiry forms would be required. It was envisioned 
that these forms would be constructed so as to be equally a pplice.ble to 
both SE3lf-teaching and correspondence groups , and so as to ma ke the 
job of filling them out as simplified as possible, yet comprehensive 
enough t o produce the desire d information. 
Two inquiry forms were constri/ted, using both check res ponse and 
free r esponse questions: Form "A" for those having completed their 
1/Appendix, P• 93 . 
------------------------------....... 
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y' . 
courses and Form "B't for those >vho failed to complete such courses. 
Each form consisted of three general areas. Parts I and II were 
identical in each form. 
(2) A pre-test of the inquiry forms was considered feasible. The 
sample :inquiry forms were sent to 10 persons in each of the four 
categor:tes, who by virtue of the cut-off date of the sample popula.tion 
(30 June 1955) were excluded from the study. Their responses seemed to 
be most satisfactory and there v~s no apparent difficulty in 
interpreting the questions. However, because of the multiple responses 
listed for occupations and the variations in grade designation used by 
the army, navy, andmr force, it was decided that some simple letter 
designation might facilita. te a standard system of response ·which would 
aid considerably in statistical compilation. Hence, a special page 
entitled "Supplemental Instructions for Use in Answering Inquiry Fonr," 
~~s prepared and mailed with the sample inquiry form to another 10 
persons in each of the four cate gories. These instructions classified 
all grades, regardless of branch of service, into the following 
categories: officers, non-commissioned officers, and others. Likewise, 
all occupations were classified as professional, skilled, and unskilled. 
Responses were again satisfactory and there was no apparent difficulty 
in interpreting the questions or the supplemental instructions. The 
latter method was favored for use in the study. 
(3) A mailing list of the 933 individuals in the sample was 
compiled by typing the name. and address of each student onto a roll of 
][/Appendix, p. 95. 
·f. 
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gummed labels, a carbon being made on a plain sheet of paper which 
became t he master record sheet. The orig inal label •vas posted onto the 
outgoing envelope. 
The problem of attaining a high percenta p~e of return ;vas given 
careful consideration as this was essential if t he results were to 
possess any de gree of validity. It could not be assumed, for example, 
that a. return of less than 50 per cent was truly represents. tive of the 
1/ 2/ 
sample popuJ.e.tion. In Bradt's studY, the use of a postcard technique-
as e. means of increasing the likelihood of e. high return was not 
eff ective. Hence, for t h is reason, plus the additional administrative 
burden i t imposed, the method was not used in this study. 
(4 ) Accompanying each inquiry form and supplemental instructions 
3/ 
was e. l etter signed by the writer.- The one page letter explained that 
the purpose of the study \\'B.S to improve the services to students and 
s t ressed anonymity by specifically stating that t he respondent need not 
sign h i s name. It requested the respondent to complete the inquiry 
form and mail it back in the "enclosed, stamped, self-addressed 
envelope." No expected de. te of return or deadline ·was given. The 
l etter stated that the study had the approval of the Department of the 
Army and the installation commander. All inquiry forms were mailed 
on 31 October 1955, from the Post Office in Aye r, Massachusett s. 
,, yop. c i t., p. 12-13. 
2/Don Ce.hole.n, "Effectiveness of a Mail Questionnaire Technique in the 
Army," The Public Opinion Quarter ly, Vol. 51, No. 3 (1951), p. 575-578. 
~Appendix, p. 98. 
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(5) Early returns were slow. the first being received on 
14 November 1955, exactly two weeks after the date mailed. As the 
inquiry forms were received, they were separated into the four 
categories. A curve of returns was plotted daily. As shown in Table 4, 
four weeks after the mailing, returned completed inquiry forms 
totaled 303, or 32.5 per cent. This su1_1; gested that use of the ce.rd 
technique might have been best after all, as while it does not 
necessarily increase likelihood of a high return, it does allow for a 
follow-up system. The writer had no way of knowing who was delinquent 
in returning the inquiry forms, as the writer's consideration in 
predicting a probable total response at the onset was the effectiveness 
of the appeal as stated in the letter. 
(6) Two months after the mailing, a cut-off date was effected. 
At this time, an additional 26.5 per cent had been received. This made 
up the final usable returns. Inquiry forms received after this cut-
off date contributed to the gross returns, but were not included as a 
part of the study. 
Table 4. Summary of Returns by Numbers and Percentages at End of 
Fourth Week in Each Sample Group. 
Sample Final Selected Gross 
Group Sample Returns Per Cent 
(1) (2) ( 3) (4) 
Correspondence 
Drop-Outs ••• 322 83 26 
Completions. 249 86 35 
Self-teaching 
Drop-Outs ••• 246 94 38 
Completions. 116 40 35 
Total •••• 933 303 33 
-
- --- -
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Final r eturns.-- The final usable returns totaled 550 or 60 per 
cent of the final selected sample and 20 per cent of the total sample 
population. It is from these data that this entire study is based. A 
breakdown of the total usable returns is found in Table 5. 
Table s. Total Usable Returns in Fach Sample Group; Per Cent of Final 
Selected Sample, and Per Cent of Sample Population. 
Total UsabU.e Returns 
Sample Per Cent of Per Cent of 
. Groul'_ Num.ber Final Sample SamEle PoEulation 
{ 4) tlJ (2) ( 3 )_ 
Correspondence I Drop-Outs ••• 175 54 18 
Completions. 180 72 24 
Self-teaching 
Drop-Outs ••• 125 51 17 
Completions. 70 60 20 
Total •••• 550 59 20 
I 
If non-usable returns (those received after the cut-off date) are 
added, the gross return becomes 68 per cent of the final selected 
sample and 23 per cent of the total sample population. Table 6, below, 
lists a break-down of the total gross returns. Included in the chart 
Table 6. Gross Returns in Each Sample Group, Per Cent of Final 
Selected Sample and Per Cent of Sample Population. 
Gross Returns 
Sample Per Cent of Per Cent of - -
Gro~ Number Final SamEle SamEle PoEulation 
(1) ~3) {4) (2) 
Correspondence 
Drop-Outs ••• 208 64 22 
Completions. 187 75 25 
Se If-teaching 
Drop-Outs I 167 68 23 
Completions. I 74 64 22 Tot al •••• 636 68 23 
--------------------------------........... 
is the number of responses received expressed both as a percenta ge of 
the final mailed sample and the total sample population. 
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CHAPTER IV 
SELECTED ~TA CONCERNING THE RESPONDENTS 
1. Background IS. ta. 
Military status.-- The number of students who reported that they 
were no longer on active duty repre sented 53 per cent of the 
respondents, with the largest numbe r (37 per cent) in t he correspond-
ence group. Only 16 per cent of the respondents in the 
self-teaching group were separated from service. 
Table 7, below, shows that 47 per cent of the respondents were 
still on active duty. No significant difference between persons in t he 
correspondence and t he self-teaching ~roups who were still in service 
is indica. ted. 
Table 7. Number and Per Cent of Respondents Enrolled in Correspondence 
and Self-Teaching Courses Who We re Still in Se rvice or 
Separated From Active Military Service. 
-
Military Correspondence Self-Tea. chin!; Total 
Status of Num- Per Num- Per Num- Per 
Respondents ber Cent ber Cent ber Cent 
(1) (2) ( 3) -(4) (5) \6) (7) 
--In Service ••• 152 28 109 20 261 47 
Separated I From Service. 203 37 86 16 289 53 
A further break-down of respondents in the correspondence group is 
included in Table B. Respondents are divided into those who completed 
-32-
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their course and those who did not complete t heir course. It is 
significant to note that 54 per cent of the respondents vmo completed 
their course were in service, whereas 68 per cent of those who did not 
complete their course are separated from service. 
Table 8. Number of Respondents in the Correspondence Groups VVho 
Completed Course or Failed to Complete Course; Number and 
Per Cent Still in Service, Separe.ted from Active Military 
Service. 
Mil itary Did Not 
Status of Completed Course Complete Course 
Respondents Number Per Cent Number Per Cent 
UJ (2) _(3)_ J4l (5) 
In Service ••••• 97 54 55 31 
Separated From 
Service •••••••• 83 46 120 68 
In Table 9, respondents in the self-teaching group have been 
separated into two categories, those havin g completed the course and 
those who did not complete the course. 
Table 9. Number of Respondents in t he Self-Teaching Groups Vho 
Completed Course or Failed to Complete Course; Number and Per 
Cent Still in Service, and Separated from Active Military 
Service. 
Military I Did ~Jot Stai;us of Completed Course Com)2lete Course 
Respondents I Number l Per Cent Number Per Cent 
(1) (2) ( 3) (4) j_5) 
In Service ••••• 34 49 75 60 
Separated From 
Service •••••••• 36 51 50 40 
34 
It is significant to note that 51 per cent of the respondents ~no 
completed their course were separated from the service. Further 
examination of the table sho~ that 60 per cent of the respondents who 
did not complete their course were still in service. 
At first glance at Table 10, it might appear that the army was 
contributing a greater proportion of delinquent students than the other 
services. This conclusion, however, cannot be dravm inasmuch as it 
would be necessary to compare the portion of persons from each of the 
three services in both the correspondence and self-teaching group with 
the proportion from each service among USAF! course enrollees at the 
Army Educs.tion Center, Fort Devens. Unfortunately, available records 
at the Army Education Center do not show the break-down by services. 
Table 10. Number and Per Cent of Respondents "V ho Were in the Army, 
Air Force or Navy in the Correspondence and Self-Teaching 
Groups. 
Branch Corres]:ondence Self-Teaching Total 
of Num- Per Num.- Per Num- Per 
Ser'Vice ber Cent bar Cent ber Cent 
{1) (2) (3) (4) ( 5) (6) .(7) 
Army •••••.• 278 78 116 60 394 72 
Air Force . 74 21 77 39 151 27 
Navy •••••• 3 1 2 1 5 1 
Seventy eight per cent of the respondents in the correspondence 
group were in the army. A further breakdown of this group is included 
in Table 11. 
------------------------------.......... 
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Table 11. Number and Per Cant of Respondents in Correspondence Courses 
in the Army, Navy and Air Force. 
Branch I Did Not 
of Completed Course Com_plete Course 
Service Number Per Cent Number Per Cent 
(1) (2) (3) (4) (5) 
Army ••••••••••• 150 83 128 73 
Air Forc::e •••••• 27 15 47 27 
Nary- • •••••••••• 3 2 0 0 
S.ixty per cent of the respondents in the self-teaching course were in 
or had been in the Army. The Navy was represented by less than one per 
cant. Table 12 shows no significant data concerning respondents who 
completed their courses. It is significant, however, to note that nearly 
two thirds of the respondents who did not complete their courses were or 
had been in the Army. 
Table 12. Number and Per Cent of Res pondents in Self-Teaching Courses 
Who Were in the Army, Navy and Air Force. 
. 
- -' = ===-Branch Did Not 
of Com_pleted _Course Complete Course 
Service Number Per Cent Number Per Cent 
(1) (22 _ {3)_ ,___ l 4i __ 5)-
--
1-- --~ 5 _ __ 
Anny ••• • ••••••• 34 49 82 66 
Air Force •••••• 34 49 43 34 
Navy ••••••••••• 2 2 0 0 
Career intentions.-- As shown in Tabla 7, 47 per cent of the 
respondents included in study were still in service. Of this number it 
is significant to note in Table 13 that only 2·2 per cent planned to 
remain in service. Forty six per cent ware definite in their plans to 
return to a civilian status, vmereas nearly one third of the 
respondents were undecided as to their vocation. 
Table 13. Career Intentions of Respondents Still in Service in the 
Correspondence and Self-Teaching Groups. 
·-
Corres~ondenoe Self-Teaching Total 
Career Per Per Per 
Intentions Number Cent Number Cent Number Cent 
(1) {2) (3) {4) {5) (6) (7_)_ 
Remain in Service 38 25 19 17 57 22 
Return to Civilian 
I Status •••••••••••• 54 36 67 61 121 46 Undecided ••••••••• 60 39 23 22 83 32 
--· 
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A further break-down of the correspondence and self-teaching ~roups 
by course completions and failure to complete course is included in 
Tables 14 and 15, respectively. Perhaps the really significant factors 
in Tabl13 14 are that (1) more than two fifths of the respondents lvho had 
complet13d their courses anticipated returning to a civilian status, and 
(2) more than one half of those who did not complete their course were 
undecided about their future vocation. 
Table 14 . Career Intentions by Number and Per Cent of Respondents in 
the Correspondence Group Who Completed or Failed to Complete 
Their Courses. 
! Did Not 
Career Completed Course Complete Course 
Intentions Number Per Cent Number Per Cent 
(1~ (2) (3) 
_l4l (5) 
·-Remain in Service 27 28 11 20 
Return to Civilian 
Status •••••••••••• 
I 
40 41 14 25 
Undecided ••••••••• 30 31 30 55 
-- ----- -·· - --
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Table 15. Career Intentions of Respondents in the Self-Teaching Group 
Who Completed or Failed to Complete Their Courses by Number 
and Per Cent. 
Did Not 
Career Completed Course Complete Course 
Intentions Number Per Cent Number Per Cent 
(1) (2) (3) {4) (5) 
Remain in Service 11 32 8 11 
Return to Civilian 
Status •••••••••••• 13 38 54 72 
Undecided ••••••••• 10 30 13 17 
Vocations.-- More than one half of the respondents were enga ged in 
some type of unskilled labor prior to entering military service, tl1e 
self-teaching group having an upper edge with more than 10 per cent in 
this category. As shovm in Table 16, no significant difference exists, 
percentage-wise, among those who had followed professional pursuits and 
t hose who were students in either the self-teaching or the correspondence 
group. Only seven per cent of respondents in the self-teaching group 
were skilled laborers, as contrasted with 24 per cent of the correspond-
ence group. A further break-down is included in ~bles 17 and 18. 
Tabla 16. Occupations of Respondents Prior to Entering Service in the 
Correspondence and Self-Teaching Groups. 
Occupation Correspondence Self-Teaching Total 
of Num- Per Num- Per Num- Per 
Respondents bar Cent bar Cent bar Cent 
(1) (2) (3) (4) (5) (6) (7) 
Professional •• 40 11 30 15 70 13 
Skilled ••••••• 84 24 14 7 98 18 
Unskilled ••••• 191 54 123 63 314 57 
Student ••••••• 40 11 28 14 68 12 
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Table 17 shows that more than 50 per cent of the respondent s in the 
correspondence group were unskille d laborers prior to entering the 
service, a fact representative of both t hose who complete d their courses 
e.nd those who failed to carry their courses to completion. Almost 20 
per cent of those vmo completed their courses were enga ged in some type 
of profession and a like percenta ge were students. 
It is significant to note that of the r e spondents failing to com-
plate their courses, 26 per cent WBre skilled laborers - an increase of 
six per cent over those who completed their courses in the same grouping. 
Only six pe r cent of those \9ho did not complete their courses were 
engage d in a profession prior to entering the service. 
Table 17. Occupation of Respondents Prior to Entering the Service in 
the Correspondence Group by Number and Per Cent. 
Occupations Did Not 
of Completed Course Complete Course 
Respondents Number Per Cent Number Per Cent 
(1) (2) (3) (4) (5} 
Professional •••••• 30 17 10 6 
Skilled ••••••••••• 37 20 47 26 
Unskilled ••••••••• 93 52 98 54 
Student ••••••••••• 20 11 20 12 
An apprec iable difference exists among occupations of respondents 
prior to entering the service in the self-teaching group, as shown in 
Table 18. Tv<renty f'our per cent of those completing their courses had 
prof'essional occupationals as compared with only 11 per cent in the group 
who did not complete their courses. Skilled laborers were equally 
repre sented among both groups. Fifteen per cent of the r espondents were 
students and slightly more than 63 per cent were unskilled laborers. 
Table 18. Occupation of Respondents Prior to Entering the Service in 
the Self-Teaching Group by Number and Per Cent. 
- Occupation Did Not 
of Completed Course Complete Course 
Respondents 1.1umber Per Cent Number Per Cent 
(1) (2) (3) -(4} ( 5) 
Professional. ••• 17 24 13 11 
Skilled ••••••••• 5 7 9 7 
Unskilled ••••••• 40 57 83 66 
Student ••••••••• 8 12 20 16 
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Table 19 shows that less than 10 per cent of the heads of household 
(parent or guardian) respondents were engaged in professional occupations. 
More than 'h'l'o thirds of the pe.rents or guardians were unskilled laborers, 
the largest representation being in the correspondence group not 
completing their course. No major differences or si!';nificant trends 
exist between the self-teaching a~d correspondence groups . 
Table 19. Occupation of Heads of Household (Parent or Guardian) of 
Respondents Prior to Entering Military Service. 
Occupation Correspondence Self-Teaching Total 
of Heads of Num- Per Num- I Per Num- Per 
Household ber Cent bar Cent 
' 
ber Cent 
(1) (2) ( 3) (4) (5) (6) (7) 
Professional I 26 7 19 10 45 J 8 Skilled ••••• 79 
_ l ~i 48 I 25 127 24 Unskilled ••• I 250 128 65 1 378 68 I , __ - - --
Table 7 lists 53 per cent of the respondents used in this study as 
being s (3parated from active military service. Of this number, 20 per 
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cent are engaged in a professional occupation, one third are skilled 
laborers and nearly one half are en@a.ged in some form of unskilled labor. 
Percentage-wise, the only marked difference between the · two groups is 
found among the skilled workers. Thirty fivo per cent of the correspond-
ence group were skilled workers as compared with only twenty eight per 
cent of the self-teaching group (Table 20). Nearly three fifths of the 
thirty five per cent in the correspondence group did not carry their 
cpurses to successful completion. Forty two per cent or less than one 
half of the twenty eight per cent of skilled workers in the self-teaching 
group successfully completed their courses. 
Table 20. Present Occupations of Respondents Not on Active Military Duty. 
·-Occupation Correspondence Self-Teachi~ Total 
of Num- Per Num- Per'- - - · Per Num-
Respondents ber Cent ber Cent ber Cent 
_(ll _l21 _l3l .\41 J5)_ (6) (7) 
Profess :tona 1 37 18 19 22 56 20 
Skilled ••• •• 71 35 24 28 95 33 
Unskilled ••• 95 47 43 50 138 47 
Ag~. -- The medium age of respondents was 23 with a range from 17 to 56. 
R.espondents above the age of 35 comprised more than one fifth of the usa-
ble sample. Respondents under 22 were more heavily represented in the 
correspondence group (24 pe r cent), the largest representation being 
among those having completed their courses (27 per cent). 
As shown in Table 21, more than one third of the respondents were 
be~~een 22-25 years old. The 26-35 and the 36 and over age gr oups 
represented 22 p8r cent of the entire sampling, respectively, compr i sing 
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forty two per cent of the correspondence group and forty seven per cent 
of the self-teaching group. A further break-do~m is included in 
Tables 22 and 23. 
Table 21. Age Levels of Respondents in Correspondence and Self-Teaching 
Groups. 
Age Levels Corre s_pondence Self-Teaching Total 
of Num- Per Num- Per Num- Per 
Respondents ber Cent ber Cent ber Cent 
_(11 ~2) (3) (4) ~5)_ J6J _(7 )_ 
17-21 77 24 24 12 101 20 
22-25 113 34 76 39 189 36 
26-35 73 22 42 22 115 22 
36-over 67 20 53 27 120 22 
It nan perhaps be presumed from examination of Table 22 that a ge is 
an important determinant in predicting the success or failure in USAFI 
courses. Although 31 per cent of the respondents who completed their 
courses were be~~een the a ges 22-25, no appreciable dif ference exists 
betvreen this group and t hose 17-21 or 26-35 years of a ge. Only 12 pe r 
cent of the respondents above the a ge of 35 completed their courses. 
An almost equal percentage of respondents in the age groups 17-21 
and 26-35 did not complete their courses. The largest number in this 
Table 22. Age Levels of Respondents in the Correspondence Group Who 
Completed Their Courses or Failed to Complete Their Courses. 
Age Level Did Not 
of Comp1ete,d Course Complete Course 
Respondents Number Per Cent Number Per Cent 
(1) (2) (3) (4) (5) 
17-21 50 27 22 15 
22-25 
I 
56 31 57 39 
26-35 54 30 19 13 
36-over 20 12 47 33 
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delinquent category >vas among the 22- 25 a ge group; approx~ately one 
third of this group was 36 years of a ge or above. 
More than 50 per cent of the respondents who completed their 
courses in the self- teaching group were between the a ges 22-25 . Only 
seven pe r cent were below 22 years of a ge, as contrasted with 14 per 
cent above the a ge of 35 (Table 23) . 
Thirty five per cent of the respondents who did not complete their 
courses were above the a ge of 35 . Only 15 per cent of t he respondents 
in this delinquent ca. te gory were be low 22 years of a ge, and more than 
one fourth we re between the a ges 26- 35. 
Table 23 . Age Levels of Respondents in the Self-Teaching Group Who 
Completed Their Courses or Failed to Compaete Their Cour ses . 
Age Level Did Not 
of Completed Course Complete Course 
Respondents Number Per Cent Number Per Cent 
Jl ) (2) (3) (4) (5) 
17- 21 5 7 19 15 
22-25 37 53 29 23 
26- 35 18 26 34 27 
36-over 10 14 43 35 
Education.-- Slightly less than five per cent of the total sampling 
had less than an eighth grade education. Twenty six per cent of the 
respondents had some colle g;e trs.ining, 24 per cent finished high schoo l , 
twenty two per cent finished only the eighth grade and slightly more t han 
eight per cent were college graduates. 
Respondents vmo had finished the eighth grade and high school 
graduates were equs.lly repr esented in the correspondence p.;roup . 
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Table 24 shows a similar situation among respondents with less than an 
eighth grade education and college graduates in the same sample 
grouping . A more contrasting situation is indicated among the self-
teaching group. 
Table 24. Educational Status of Respondents in the Correspondence and 
Self-Teaching Groups. 
Highest CorrespondencE Self-Teachin Total 
Grade Num- Per Nuro.- Per Num- Per 
Completed ber Cent ber Cent ber Cent 
(1) (2) (3) (4) (5) (6) (7) 
Less than 8th 
grade ••••••••• 14 4 10 5 24 5 
Finished 8th 
grade ••••••••• 98 28 24 12 122 22 
Some high 
school •••••••• 59 17 24 12 83 15 
Finished high 
school •••••••• 100 28 30 15 130 24 
Some college •• 70 19 75 39 145 26 
Finished 
college ••••••• 14 4 32 17 46 8 
Table 25 shows that 58 per cent of the respondents who completed 
their courses in the correspondence group either finished the eighth 
grade or graduated ~rom high school. Two per cent ~inished college and 
less than six per cent did not complete the eighth grade. Of the 
respondents not completing their courses, more than 75 per cent either 
~inished the eighth grade, graduated ~rom high school or had some 
college tra.ining - the distribution being almost eque.l, percentage-wise. 
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Table 25. Educe.tional Status of Respondents in the Correspondence 
Group Who Completed Their Course or Failed to Complete Their 
Course. 
Highest Did Not 
Grade Completed Course Complet Course 
Completed Number Per Cent Number Pe r Cent 
(1) ( 2) (3) -( 4) (5) 
Less than 8th 
grade ••.••••••••• 11 6 3 2 
Finished 8th 
grade •••••••••••• 50 28 48 27 
Some high school. 39 22 20 11 
Finished high 
school ••••••••••• 55 30 45 26 
Some college ••••• 21 12 49 28 
Finished college. 4 2 10 6 
A significant factor in ~ble 26 is that of the total samp ling ; 
none of the respondents who completed their courses in the self-tea ching 
group had less than an eighth grade education, whereas eight per cent of 
Table 26. Educational Status of Res pondents in the Self-Teach ing Group 
~ho Completed Their Course or Faile d to Complete The i r Course. 
Highest Did Not 
Grade Completed Course Complete Course 
Completed Number Per Cent Number Per Cent 
(1) (2) (3) (4) (5) 
Less tha.n 8th 
grade •••••••••••• 10 8 
Finished 8th I 
grade •••••••••••• 3 4 I 21 I 17 Some high school. 20 29 4 3 
Finished high I school ••••••••••• 15 21 15 12 
Some college ••••• 25 36 50 40 
Finished college. 7 10 25 20 
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those not completing their course did not complete the eighth grade. 
Nearly 40 per cent of the respondents who did not complete their courses 
had some college training, and an almost equal representation VIJaS in 
this educational cate gory in the group havin~ completed their courses. 
Areas of r .esidence.-- The West was most heavily represented 
(nearly one fourth of the total sampling). As shovm in Table 27, 
respondents from the Mid-West and Southwest c cm.prised slightly less t han 
three per cent of the total sampling. The East was the second largest 
area represented. 
Table 27. Number and Per Cent of Total Sampling by Geo graphical Areas 
of Residence Prior to Entering t he Se rvice . 
Area of Re sidence Number Per Cent 
(1) (2) (3) 
North ••••••••••••• 47 9 
South ••••••••••••• 92 17 
East ••••••••••••• 112 20 
West I I I I I I I I I I I I I 125 23 
New England ••••••• 87 16 
Northwest ••••••••• 20 4 
Mid-west ••••••••• 6 1 
Middle A tle.ntic ••• 39 6 
Southwest ••••••••• 9 2 
Respondents from. northern and mid-western states were least 
represented among the self-teaching group. It is perhaps significant 
to note that the southwest VIJaS not represented in this group. 
Table 28 sho~ New England and Northwestern states equally represented. 
Table 28. Geo graphical Areas of Residence of Respondents in the 
Self-Teaching Group Prior to Entering the Service. 
-·-. -
Area of I Per Cent of 
Residence Number Per Cent Tota 1 Sam:e_ling 
(1~ (2) (3) {4 J 
Horth ••••••••• 7 4 1 
South ••••••••• 52 27 9 
F.e.st •••••••••• 62 32 11 
West •••••••••• 15 8 · 3 
New England ••• 23 12 4 
Northwest ••••• 20 10 4 
Mid-west •••••• 6 3 1 
T'J!iddle Atlantic 10 5 2 
Southw·est ••••• 
- - -
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Respondents from western s·ta. tes comprised more than 20 per cent of 
the correspondence group. The six New England states represented the 
second highest number . A further break-down is included in Table 29. 
Table 29. Geographical Areas of Residence of Res pondents in the 
Correspondence Group Prior to Entering ~he Service. 
Area of Per Cent of 
-
Residence Number Per Cent Total Sampling 
(1) (2) (3) (4) 
---North ••••••••• 40 11 7 
South ••••••••• 40 11 7 
East •••••••••• 50 14 9 
West ...... ..... 110 31 20 
New England ••• 64 17 12 
Northwest ••••• 13 4 2 
Mid-west •• .- ••• 
- - -
Middl e Atlantic 29 8 5 
Southwest ••••• 9 I 3 2 
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2. On USAFI Course Comp<letions 
Reasons for enrolling in the course.-- All respondents completing 
their USAFI courses were asked to check their reasons for enrolling in 
_v 
the course. In addition, space we.s provided on the form for free 
responses, for in this manner the resuonses covered a much wider range 
than could have been obtained from a check list alone. 
Responses were categorized and the results are presented in 
Tables 30 through 45. 
Table 30. Categories of Reasons Given by Respondents in the 
Correspondence Group for Course Enrollment; Per Cent of 
Total Sampling Who Completed Course. 
Category of I Per Cent 
Reasons of 
Given Nunber Per Cent Total Sampling 
( 1 )_ (2) (3) (4) 
General Interest ••• 73 40 29.2 
School related ••••• 73 40 29.2 
Career related ••••• 31 17 12.4 
Personal ••••••••••• 36 20 14.4 
Other •••••••••••••• 18 10 7.2 
Table 30 shows that among the groups completing their courses, 
genera l reasons and school-related reasons were given by 40 ~e r cent of 
the respondents in the correspondence gr oup , or almost one third of t he 
final selected sampling. Less than 20 per cent ~ave career-related 
reasons, and the remaining respondents listed specific personal reasons 
and miscellaneous (20 per cent and 10 per cent, respectively). 
Percenta~e-wise, general interest and school-related reasons ~~re 
more heavily represented among the self-teaching group than the 
correspondence ~roup. Career-related reasons comprised approximately 
forty per cent of this group, and the remaining fourth having listed 
personal or miscellaneous reasons for their enrollment. A further 
break-do·wn is included in Table 31. 
Table 31. Categories of Reasons Given by Respondents in the 
Self-Teaching Group for Course Enrollment; Per Cent of 
Total Sampling 1~o Completed Course. 
Category of Per Cent 
Reasons of 
Given Number Per Cent Tota 1 Sampling 
(1) (2) {3) ( 4) 
General Interest •• 31 44 12.4 
School related •••• 31 44 12.4 
Career related •••• 27 39 10.8 
Personal •••••••••• 13 19 5.2 
Other ••••••••••••• 3 4 1.2 
A study of the data included in Tables 3 and 5 pertaining to the 
total sample population, and the total usable returns in each sample 
category, as compare d with that of Tables 30 and 31, indicates that 
oftentimes respondents check more than one of the categories listed, 
depending, it is presumed, on their individual situations. It is 
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conceivable that an enrollment in a course could be for a combination of 
general, school-related and career-related reasons. 
Upon comparing the four categories, the tables show general interest 
and school-related reasons for course enrollment ~~re listed most 
frequently. However, the major significance of Tables 30 and 31 is the 
findin g that except for general interest and school-related reasons, 
the reasons for enrollment did not vary g_reatly among the four sample 
............ ____________________________ _ 
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groups. 
Table 32 shows that the single reason given by the largest number 
of respondents for enrolling is effective use of off-duty time or 
hobby (24.4 per cent). The smallest number (5.2 per cent) gave 
preparation for colle ge as their main reasons, the largest representation 
in this category being in the correspondence course group (Table 33). 
Table 32. Reasons Given for Enrollment in Course by Respondents ~ho 
Completed Their Courses, Number and Per Cent. 
Reasons 
( 1) 
wanted to know more about the subject 
Effective use of off-duty time 
(or hobby)••••••••••••••••••••••••••• 
Prepare for high school •••••••••••••• 
Prepare for college •••••••••••••••••• 
Get high school or colle ge credit •••• 
Pass h:i.gh school GED ••••••••••••••••• 
Pass college GED ••••••••••••••••••••• 
Improve status upon return to 
civilian life ••••••••••••••••••.••••• 
Get a better assignment in the 
service-' •••••••••••••••••••••••••• .••• 
Get hifper rank •••••••••••••••••••••• 
11 Pressured" into signing up for the 
course••••••••••••••••••••••••••••••• 
Number Per Cent 
(2) (3) 
43 17.2 
61 24.4 
17 6.8 
13 5.2 
37 14.8 
19 7.6 
18 7.2 
49 19.6 
21 8 .4 
37 14.8 
21 8.4 
Comparison of reasons given for course enrollment by respondents 
who completed their courses.-- "Wanted to know more about the subjectn 
was the reason checked by the largest number of respondents in the 
correspondence group (22 per cent of the sample group or 15.6 per cent 
of the total sample population). 
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One fifth of the respondents in this group checked "improve status 
upon return to civilian life." It is probably significant to note that 
ten per cent enrolled because they were "pressured" into signi ng up for 
them. "Pressure" as used in the questionnaire referred to all methods 
·where freedom of cho ice was not allowed, or where lack of enrol.lment 
would result in penal or disciplinary action of some sort. Pressuring 
of this sort is not uncommon in the military services. A further 
break-down is included in Table 33. 
Table 33. Reasons Given by Respondents in the Correspondence Group for 
Course Enrollment; Per Cent of Total Samp ling Who Completed 
Course. 
Reasons 
(1) 
Wanted to know more about 
the subject •••••••••••••• 
Effe ctive use of off-duty 
time (or hobby) •••••••••• 
Prepare for high school •• 
Prepare for college •••••• 
Get high school or 
college credit ••••••••••• 
Pass high school GED ••••• 
Pass college GED ••••••••• 
Improve status upon return 
to civ j_ lian life ••••••••• 
Get a better assignment in 
t he service •••••••••••••• 
Get higher rank •••••••••• 
"Pressured" into signing 
up for the course •••••••• 
Number 
(2) 
39 
34 
14 
7 
25 
14 
13 
36 
15 
16 
18 
Per 
Cent 
22 
18.8 
7.7 
4 
14 
7.7 
7.2 
20 
8.2 
8.8 
10 
Per Cent of 
Total Sampling 
15.6 
13.6 
5.6 
2.8 
10.0 
5.6 
5.2 
14.4 
6.0 
6.4 
7.2 
Table 34 shows that 38.5 per cent of the respondents in the self-
teaching group enrolled for "effective use of off-duty time or hobby." 
lifearly o:r;1e third of the sample r, rou.p checked "to .r;et higher rank ." An 
almost equal number checked "get high school or college credit" and 
"improve status upon return to civilian life. 11 
Table 34. Reasons Given by Respondents in the Self-Teaching Group ~or 
Course Enro llment; Per Cent of Total Sampling Who Completed 
Course. 
Per Per Cent o~ 
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Reasons :Humber Cent Total Samplin~ 
(lJ (2) (3) c 4L 
Wanted to know more about 
the subject •••••••••••••• 4 5.9 1.6 
Effective use of off-duty 
time (or hobby) •••••••••• 27 38.5 10.8 
Prepare for high school •• 3 4.3 1.2 
Prepare for college •••••• 6 8.5 2.4 
Get high school or 
college credit ••••••••••• 12 19 4.8 
Pass high school GED ••••• 5 7 2.0 
Pass college GED ••••••••• 5 7 2.0 
Improve status upon return 
to civilian life ••••••••• 13 18.5 5.2 
Get a better assignment in 
the service •..•.•.•...•.• 6 8.5 2.4 
Get higher rank 21 30 8.4 
"Pressured'' into signing 
up for the course ••••••• 3 4.3 1.2 
Wanted to know more about the subject.-- As sho1m in Table 32, 17.2 
per cent of the entire sampling of respondents vmo completed their 
courses checked this as their main reason for enrolling in the course . 
This represents 22 per cent of the correspondence group (Table 33) and 5.9 
per cent of the sel~-teaching group (Table 34). 
It is significant to note that this item was not checked by anyone 
in the age grouping, 36-ovor, although 24 per cent o.f the total sampling 
Boston Universit~ 
School of Educatio~ 
Library; 
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in a ges 17-21 gave it as their reason for enrolling. 
The item was checked least by respondents in the colle ge group, 
an equa.l representation, 1. 2 per cent of the total sampling, amon&: both 
those with some college and those having finished college. The lar?;est 
representation ( 16.4 per cent) ;vas among the respondents having 
completed the eighth grade. 
No one who had lived in the North, Northwest, Mid-west and 
Southwest prior to entering the service checked this item. Former 
residents of Southern states far out-numbered all others (15.8 pe r cent). 
The Middle Atlantic and New England states were least represented 
(.4 per cent). 
Table 35 shows no appreciable difference between the occupations 
of respondents prior to entering the service and the occupations of 
heads of household~ if other than self. Roughly , 32 per cent 1.vere 
engaged in some professional occupation or were from homes whose parents 
or guardians were enga ged in a professional occupation. 
Nearly one fourth of the respondents (24.4 per cent) checked 
"Effective use of off-duty tnne or hobby" as their reason for course 
enrollment. This represents 18.8 per cent of the correspondence gr oup 
(Table 33) and 38.5 per cent of the self-teaching group (Table 34). 
Less than one half of one per cent of t he respondents who checked 
this item were above 26 years of a ge. Age levels 22-25 were most 
heavily represented. Included in this group was 25.7 per cent of the 
self- teaching group. 
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Table 35 . Comparison by Per Cent of Re spondents VVho Checked "Wanted 
to Know More About the Subject," by Age , Educational Level, 
Area of Residence, and Occupation. 
Wanted to Know More About the Subject 
Area Area I Respondent Group in!!; of of Self-
Comparj.son Break-down Correspondence Teachin_g_ Total 
_(l) (2) ( 3) (4) (5) 
17-21 22 22.8 24 
Age at last 22- 25 3.3 
-
1.2 
birthda.y 26-35 3.3 
-
1.2 
36-over 
- - -
- Less than 8th 5 
-
3.6 
grade •••••••• 5 
-
3 .6 
Finished 8th 
grade •••••••• 17 15.7 16.4 
Highest Some high 
Grade school ••••••• .6 4.3 1.6 
Completed Finished high 
scho9l ••••••• 2.8 
-
2 
Some college. 1.7 
-
1.2 
Finished 
collee:e •••••• 1.7 
-
1 . 2 
North •••••••• 
- - -
South •••••••• 13 23 15.8 
Geo f'; raphi- '&st ••••••••• 14 
-
10 
cal Area 1Jile st ••••••••• 1.7 
-
1.2 
of New England •• .6 
-
. 4 
Residence Northwest •••• 
- - -
Mid- west ••••• 
- - -
Middle Atlantic .6 
-
.4 
Southwest •••• 
- - -
Occupa i;ion Professional. 18.3 11.4 16.4 
Prior to Skilled •••••• 10 11.4 10.5 
Entering Unskilled •••• 4.4 
-
3 .2 
Service 
Occupa i;ions 1 Professional. 15.5 15.7 15.8 
of Heads of Skilled •••••• 14 4.3 11.6 
Household Unskilled •••• 1.7 
-
1.2 
A comparison by educa tiona.l levels shows that this item ·was checked 
most frequently by non-high school graduate s ••rith some formal secondary 
Table 36. 
Area 
of 
Comparison 
-(1) 
Age at le.st 
birthday 
Highest 
Grade 
Completed 
Comparison by Per Cent of Respondents Vfuo Checked 
"Effective Use of Off-Duty Time (or Hobby)" by A~e, 
Educational Level, Area of Residence, and Occupation. 
Effective Use of Off-Duty Time (or Hobby) 
Area ResEondent GrouEinL 
of Corres- Self-
Break-down pondence Teaching 
J2) ( 3) (4) 
17-21 7.7 4 
22-25 3 .3 25.7 
26-35 .6 
-
36-over 
- -
Less than 8th 
grade •••••••• 
- -
Finished 8th 
grade •••••••• 8.8 
-
Some high 
school ••••••• 
-
54.3 
Finished high 
school •••••• .,. .6 
Some colle ge . 
-
1.6 
Finished 
college •••••• 
-
1.6 
North •••••••• 
- -
South •••••••• -.1. 4 .. - 24.3 
Geograph ical East • ••••..•• 61 11.4 
area of 1.Vest ••••••••• 2.7 
-
Residence New England •• 
- -
Northwest •••• 
- -
Mid-west ••••• 
- -
Middle Atlantic 
- -
Southwest •••• 
- -
Occupation Profess iona 1. .6 25.7 
Prior to Skilled •••••• 12.7 4 
Entering Unskilled •••• 4.4 
-
Service 
Occupations Professional 
-
25.7 
of Heads of Skilled •••••• 
-
15.7 
Household Unskilled •••• 
- -
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Total 
( 5) 
6.8 
9.6 
. 4 
-
-
6.4 
15.4 
.4 
1.2 
1.2 
-
8.8 
47.2 
2 
-
-
-
-
-
7.6 
10.4 
3.2 
7.2 
11.2 
-
school training , the highest representation being among the self-teaching 
group (54.3 per cent). The response to this item was equal among both 
those with some formal college training and college graduates . 
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Only three geographical areas were r epresented. Table 36 shows 
that respondents whose occupation prior to entering the service was of 
a skilled nature checked this item most frequently. The one occupa-
tional cate gory of parents or guardians checked most frequently >ms also 
"skilled." 
Prepare for high school.-- This item was checked by only 6.8 per 
cent of the respondents, representing 7.7 per cent of corres pondence 
group and 4.3 per cent of t he self-teaching group. 
It is probably significe.nt that all respondents having checked t h is 
item were 25 years of age or below. 
The item v~s checked most frequently by respondents with s ome 
formal high school training. It is noted t hat less than one half of one 
per cent of those checking this i t em had either some college tre.ining or 
were college gre.due. tes. It is presume d the. t t he ir course enrollment was 
prior "l;o formal college training (Table 37). 
Neither the respondents or the heads of their households were 
ene~e.ged in occupe. tions below the professional or skilled category. 
Prepare for college.-- This item ~~s checked less fre quently t hAn 
any othe r single reason for enrollment - slightly more than 20 pe r cent 
( Table 32). This represents four per cent of the correspondence group 
and 8. Ei per cent of the self-teaching group. 
This item was not checked by e. single respondent be low the a ge of 
twenty t wo or above the a ge of thirty five. Ages 22-25 were more 
heavily represented, 34.3 per cent of the s elf-teaching group. 
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Table 37. Comparison by Per Cent of Respondents Vlho Checked "Prepare 
for High School" by Age, Educational Level, Area of 
Residence and Occupation. 
Prepare for High School 
Area Area Respondent Grouping 
of of Corres- Self-
Compa rison Break-down pondence Teaching Total 
\1) (2) {3) (4) \5) 
17-21 .6 
-
.4 
Age at last 22-25 8.3 15.7 10.5 
Birthday 26-35 
- - -
36-over 
- - I -
Less than 8th 
grade •••••••• 
- - -
Finished 8th 
grade •••••••• 4.4 
-
3.2 
Highest Some high 
Grs.de school ••••••• 2.2 15.7 6 
Completed Finished high 
school ••••••• 
- - -
Some college. .6 
-
.4 
Finished 
colle r;e •••••• .6 
-
.4 
North •••••••• 
- - -
South •••••••• 
- - -
Geographical 'East ••••••• • _. 
-
54.3 15.4 
Ar ea of' vrest •••••••.• 7.7 
-
5.6 
Residence New England •• 
- - -
Northwest •••• 
- - -
Middle Atlantic 
- -
I 
-
Southwest •••• - . 
- -
Occupation Professional. 1.6 24 7.6 
Prior to Skilled •••••• 5.5 
-
.4 
Entering Unskilled •••• 
- - -
Service 
Occupations Professional. 1.6 
-
1.2 
of Heads of Skilled •••••• 6 11.4 7,6 
Household Unskilled •••• 
- - -
Only those with some formal high school training checked this item. 
All respondents resided in sta.tes geo graphically situated in the East or 
Vvest prior to entering service. 
................ ----------=~~~~--~--~·~ 
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All respondents had engaged in either a professional or sk illed 
vocation. Professional and unskilled vocations were equally represented 
among heads of household. 
Table 38 includes only those areas of comparison checked by at 
least one respondent. 
Table 38. Comparison by Per Cent of Respondents Who Checked "Prepare 
for College" by Age, Educational Level, Area. of Residence 
a.nd Occupa. tion. 
Prepare for College 
Area. Area. Respondent Grouping 
of of Correa- Self-
Comtarison Brea.k-do·wn pondence Teaching Total 
lJ (2) (3) (4J (5) 
Age at last 22-25 4.4 34. 3 12.8 
Birthday 26-35 .6 
-
. 4 
Hi g;hest Some high 
Grade school ••••••• 4.4 
-
3.2 
Completed 
Geogra.phi- East •• ••••••• 
-
34.3 9.6 
ca.l area. of 'Vfest • •••••••• 4.4 
-
3.2 
Residence 
Occupa. tion Profess iona.l. 1.6 25.7 8.4 
Prior to Skilled •••••• ' 2.7 I 
-
2 
Entering Unskilled •••• 
- - -
Service 
Occupations Profess iona.l. .6 4 1.6 
of' Heads of Skilled •••••• .6 25.7 7.6 
Household Unskilled •••• 2.2 
-
1.6 
C~t hi~h school or college credit.-- 14.8 per cent of the 
respondents checked " p;et high school or college credit." This 
represents 14 per cent of the correspondence group and 19 pe r cent of 
the self- teaching group. 
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Table 39 shows that the majority of these respondents were between 
ages 22-25. 20.4 per cent - the largest representation - had some 
formal high school training, although they had not graduated. Only 
states geographically situated in the East or West were represented. 
Table 39. Comparison by Per Cent of Respondents Who Checked "Get High 
School or Colle ge Credit" by Age, Educational Level, Area 
of Re sidence and Occupation. 
Get High School or College Credit 
Area Area Res;eondent Grou;ein~ 
of of Corres- Self-
comi~rison Break-down nondence Teaching Total 
(2) ' (3) [4) (5) 1) : 
Age at last 17-21 2.2 1.6 
Birthday 22-25 14.4 27 18 
Finished 8th 
Highest gra de •••••••• 2.2 1.6 
Grade Some high 
Completed school ••••••• 14.4 35.7 20.4 
Finished high 
school ••••••• .,. _ 25.7 7.2 
Geographi- East •••••..•• ... 15.7 4.4 
cal area of "\~Vest ••••••••• 12.4 
Residence 
Occupat i on Professional. 11.4 3 .2 
Prior to Skilled •••••• 13 .3 47 22.8 
Enter in{~ Unskilled •••• 2.2 1.6 
Service 
Occupat i ons Professional. 11.4 3.2 
of Heads of Skilled ••• • •• 28.5 8 
Household Unskilled •••• 16 15.7 16 
Of the respondents who were gainfully employed prior to entering the 
service, 22.8 per cent were of a skilled nature, and the combine d t otals 
of both the professional and unskilled categories represented less than 
five per cent. It is highly significant that nearly 20 per cent of the 
heads of' households of respondents were unskilled laborers, t wice that of 
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any other single occupational cate gory~ 
Table 40 . Comparison by Per Cent of Respondents '\Nho Checked "Pass High 
School GED" by Age , Educational Level, Area. of Residence and 
Occupation. 
Pass High School GED 
Area. Area. Respondent Groupinr-; 
of of Corres- Se l f-
Comparison Break-down pondence Teaching Total 
.(lJ (2) 
-
(3) .. (4) (5) 
Age a. t l ast 22- 25 5. 5 11.4 7 . 2 
B irtl1da. v 26-35 .6 
-
.4 
Some high 
Highest Grade school ••• •• • • 5.5 
-
4 
Complete d Finished high 
school~ • •• ••• 
-
11.4 3.2 
Geogra.phi- F.a.st •• •••••• • 
-
7 2 
cal Area. of '\~.Test • • • •• • ••• 8 . 5 
- 4 
Residenc:e 
Occupat i on 
Prior to Unskilled • ••• 4.4 15 . 7 7.6 
Entering 
Service 
Occupations Professional~ . 6 
-
. 4 
oi' Headf; of Unskilled • • • • 5. 5 
-
7.2 
Househo l d 
Pass high school GED.-- Table 32 shows that 7 . 6 per cent or the 
respondents checked "pass high school GED, 11 representing 5.6 per cent of 
the correspondence group and tvvo pe r cent of the self-teaching group . 
Table 40 shows tha. t this item wa.s checked most :frequently by 
respondents between the a.ges 22-25 . All respondents either had some 
forma l high school training or were high school graduates . No 
appreciable difference between these ~~ educational a.rea.s is noted . 
Only F~stern and Western states were represented . 
--~-------------------------...... 
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Res pondents who checked this item, if working prior to entering the 
service, were engaged in vocations of an unskilled nature. Hea ds of 
households, if other than respondents, were from either the professional 
or unskilled ce.tegories . 
Pass college GED.-- Only a fourth of one per cent difference exists 
between the responses to "pass college GED" and "pass high school GED," 
(Tables 32, 33, and 34). 
The age groupings represented were 22-35, with the greatest response 
being among those 22-25 years old. It is understandable that high 
school graduates responded to this item more frequently than other 
educational areas under consideration except that there was no repr esen-
tation among t hose with less than eighth grade education. 
Table 41. Comparison by Per Cent of Respondents Viho Checke d "Pass 
College GED" by Age, Educational Level, Area of Residence and 
Occupation. 
Pass Colle ge GED 
Area Area Respondent Grouping 
of of Corres- Self-
Comparison Break-down pondence Teaching Total 
DJ _(2) (3) 14) t5J 
Age at last 22-25 7.7 24.3 12.4 
Birthday_ 26-35 1. 6 
-
1.2 
Finished 8th grade .6 
-
.4 
Some high school •• . 6 
-
.4 
Highest Finished high 
Grade school ••••••••• • •• 
-
11.4 7.2 
Completed Some college •••••• .6 
-
.4 
Finished colleg_e •• .6 
-
.4 
Geographi-
cal area of "Fe..st. , •••••••••••• 
-
11.4 3 . 2 
Residence 
(concluded on next page) 
61 
Table 41 . (concluded) 
Pass College GED 
Area Ar ea Respondent Groupin~ 
of of Cor res- I Self-
Comre,rison Break- down pondence Teachin_g_ Total 
1) (2) (3) ( 4) {5} 
Occupation 
Prior to Professional ••• .6 
-
.4 
Entering Unskilled ••••• • 7.2 11. 4 8.4 
Service 
-Occupations 
of Heads of Unskilled •• • • •• 7.7 11.4 8 .8 
Household 
As pertains to occupations, Table 41 shows that the heads of 
households of respondents, when other than se1f, followed unski l led 
vocations . 
Improve status upon return to civilian life.-- This item v~s 
checked by slightly less than 20 per cent of the respondents, represent-
ing generally this same percentage in both the correspondence and 
self-teaching groups . 
Each of the four age groupings was represented, the heaviest 
representation being among those between ages 26 and 35 (Table 42). 
It is presumed that preparation for return to civilian status was 
not of primary concern to r espondents witl1 less t han an eighth grade 
educa. t ion, those who fai1ed to carry their high school training to 
completi on and to college graduates . It is probable that lack of 
motivati on accounts for the response in the first ~~o groups, whereas 
college graduates probably felt themselves secure, thinking themselves 
finished products after four formal academic years. 
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New England and Eastern states were represented. Only respondents 
with unskilled occupations prior to entering the service or whose 
parents or guardians vrere enga ged in work of an unskilled nature che cked 
this i tam. 
Table 42. Comparison by Per Cent of Respondents ':'IJho Checked "Improve 
Status Upon Return to Civilian Life 11 by Age, Educe. tiona 1 
Level, Area of Residence and Occupation. 
Improve Status Upon Return to Civilian Life 
Area Area Respondent Grouping 
of of Corres- Self-
Comparison Break-down pondence Teaching Total 
tl) (2) {3) 14T (5) 
17-21 .6 
-
.4 
Age at last 22-25 
-
34.3 9.6 
Birthday 26-35 21.6 ll.4 18.8 
36-over 1.6 
-
1.2 
Finished 8th grade .6 
-
.4 
Highest Finished high 
Grade school •••••••••••• 35.5 22.8 32 
Completed Some college •••••• 
-
34.3 9.6 
Geographi-
cal Area of Thst •••••••••••••• 
-
58.5 16.4 
Residence New En.e: land ••••••• 21.7 
-
15.6 
Occupation 
Prior to Unskilled ••••••••• 15 54.3 22 
Entering 
Service 
Occupa t :ions 
of Heads of Unskilled ••••••••• I 20 58.5 I 30.8 Household 
Get a better assi/1ll11lent.-- 8.4 per cent checked "get a better 
assignment." The representation was practically the same among the 
correspondence and self-teaching groups (Tables 32, 33 and 34). 
More than 30 per cent of this group were between the a ges 26-35 -
the highest single representation (Table 43). This item was checked by 
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an almost equal number of hi g,h school ~raduates and those with some 
formal college training. 
Only four geographical areas were represented. None of the 
respondents engaged in skilled occupations prior to entering the 
service, nor did their heads of household. 
Table 43. Comparison by Per Cent of Res pondents 1'fuo Checked "Get a 
Better Assignment" by Age, Educational level, Area of 
Residence and Occupation. 
Get a Better Assignment 
Area Area Respondent Grouping 
-
of of Cones - Self-
Comparison Break-do\'Vll pondence Teachin_g_ Total 
(lJ ( 2 )_ _( 3) (4) (5) 
17-21 .s 15.7 4.8 
Age at last 22-25 .6 
-
.4 
Birthday 26-35 11 80 30.4 
Finished high 
Highest Gmde school •••••••••• - - 8.8 
Completed Some colle_ge •••• 25.7 7.2 
South ••••••••••• 1.6 11.4 4.4 
Geographi- &st •••••••••••• - 18.5 5.2 
cal Area of New England ••••• 1.6 
-
1.2 
Residence Middle Atlantic. 7.7 
-
5 . 6 
Occupation 
Prior ·t;o Professional •••• .6 
-
.4 
Entering I Unskilled ••••••• I 10 2 -Service 
Occupa i;ions 
I of Heads of Professional •••• .6 .4 Household Unskilled ••••••• 10.5 28.5 38 
Get higher rank.-- Table 32 shows that enrollment by nearly 15 per 
cent 1'JS.S for the express purpose of getting higher rank. This 
represents 30 per cent of the self-teaching group and slightly less t han 
ten per cent of the correspondence group. 
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Th(3 item was not checked by respondents under the age of 26, nor 
by those whose educational level was not above the eighth grade 
(Table 44). Only four geographical areas of residence were represented. 
Heads of household, when other than the respondents, were enga ged in 
work of an unskilled nature. 
Table 44. Comparison by Per Cent of Respondents Who Checked "Get Higher 
Rank" by Age, Educational Level, Area of Residence and 
Occupation. 
Get Higher Rank 
Area Area Respondent Grouping 
of of Corres- Self-
Comparison Break-dovm _gondence Teaching Total 
(1) (2) (3) { 4) (5) 
Age at last 26-35 7.2 49 18.4 
Birthday 36-over 
-
35.7 10 
Some high school 7.2 
-
52 
Highest Grade Finished high 
Completed school •••••••••• 2.2 - 1.6 
Some college •••• 5 54.3 18.8 
Finished college 6 24.3 7.2 
VVest ••••••••• , •. • 
-
35.7 10 
Geographical :Hew England ••••• 40 11.2 
Area of Northwest ••••••• 4 1.2 
Residence Middle Atlantic. 7.2 
-
5.2 
Occupation 
Prior to Professional •••• .6 
-
.4 
Entering Unskilled ••••••• 6 
-
4.4 
Service 
Occupa t:i.ons 
of Heads of Unskilled ••••••• 7.2 87 29.6 
Househo ld 
Pressured into siminp; up for the course.-- nPressured into signing 
up for the course" is without a doubt one of the most significant items 
included in the Inquiry Form. Its significance lies in the fact that 
although "pressuring" as a practical process is contradictory to 
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established a.nny procedures, it is inherent in the a.nny system, and 
frequently employed by responsible personnel in dealing with their 
subordinates. 8.4 per cent of the respondents checked this item, 
representing 10 per cent of correspondence group and less than five per 
cent of the self-teaching group. 
Table 45. Comparison by Per Cent of Respondents Who Checked nPressured 
into Signing up for the Course, n by Age, Educational Level, 
Area. of Residence and Occupation. 
Pressured into Signing up for the Course 
Area. I Area. Respondent Gro uping I of of Corres- Self-
Comparison Break-down pondence Teaching Total 
(1) t2) {3) {4) t5J 
Age at 17-21 5 
-
3.6 
last 26-35 11 
-
8 
Birthday 36-over 
-
11.4 3.2 
Less than 8th 
grade •••••.•••• 1.6 
-
1.2 
Finished 8th 
Highest grade •••••••••• 
- - -
Grade Some hi e;h school .6 
-
.4 
Completed Some college ••• 7.7 
-
5.6 
Finished colle~e 1.6 15.7 5.6 
'Ea. st ............ .6 
-
.4 
Geogra.phi- New England ••••• 
-
4 1.2 
cal Area. of Mid-west •••••••• 
-
11.4 3 .2 
Residence Middle A tla.n tic. 7.7 
- 5.6 
Southwest ••••••• 7.2 
-
5.2 
Occupe.t:ion 
Prior to Unskilled 
-
15.7 12.8 
Entering 
Service 
Occupations Professional •••• .6 
-
.4 
of Heads of Skilled ••••••••• .6 
-
.4 
Household Unskilled ••••••• 
-
15.7 12.8 
Ages 22-25 were not represented, nor were respondents having com-
plated high school. A further break-down is included in Table 45. 
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The item dealing with "pressure" 1"nl.S included in the inquiry :form 
primarily to determine whether or not there v~s any widespread coercing 
o:f students to enroll in USAFI courses to the extent that students 
enrolled in response to external pressure rather than to meet the needs 
which they themselves perceived. The results indicate t-.h.at s uch 
practices do exist . 
Summary o:f comparisons of reasons ~ iven :for enrolling.-- ~e 
followi ng summary, based on information contained in Tables 35 through 45, 
lists t he significant :facts of comparisons for enrollment: 
1. Sixty per cent of the respondents under 22 years of a ge enrolled 
in their courses "to know more about the subject. " 
2. Respondents in the self-teaching group between the a ges 22-25 
gave preparation for col lege and improvement of status upon 
return to civilian life as their main reasons for enrolling. 
3. More than three fourths of the respondents with less than an 
eighth grade educe.tion enrolled to "know more about the subject. " 
All others in this cate gory were "pressured" into sign i n g up f or 
their courses. 
4. About 50 per cent of the respondents who had finished the eight h 
grade gave "wante d to lrnow more about the subject" as their 
reason for enrolling. Less than one per cent in t his category 
gave "improvement of status upon return to civilian life." 
5. The largest number of single responses by non-high school 
graduates, with some formal high school training, was 
"effective use of leisure time." 
----------------------------........... .... 
6. Those who had some college or had finished college checked 
most frequently "hie;her rank" or "pressured into si;:,ning up 
for the course." 
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7. The majority of respondents who resided in either the East or 
South prior to entering the service enrolled in their courses 
in order to "la:tow more about the subject" or to make 
"effective use of leisure time." About eighty per cent of the 
respondents from the New England area. wanted to "improve 
their sta. tus upon separation from active duty." Respondents 
from the Southwest enrolled as a result of "pressure" of some 
sort. 
8 . "To learn more about the subject" 1'Ja.s che cked most frequently 
by respondents in the correspondence group who were enga ge d in 
some type of professional occupation prior to entering the 
service. "Preparation for college" and "effective use of 
leisure time" was given most frequently by the self-teaching 
group in this occupational category. 
9. A significantly large number of r espondents in unskilled 
occupational cate gory checked "get a. bette r assignment" and 
"improvement of status upon return to civilian life. 11 
10. None of the respondents in either the corre spondence or f 
self-teaching groups whose occupational areas prior t o entering 
the service was in the professional or skilled category 
checked "pressured into signing up for the course." 
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11. The majority o~ respondents ~rom homes or families enga ged in 
some type of professional occupation enroll ed in their courses 
for one or a combine. tion of t he follovving , listed m order of 
frequency: (a) v~nted to know more about the subject, (b) 
effective use of off- duty t ime, and (c) to p.;et high s choo l or 
college credit . 
Unfortunate l y , the study does not l end itself to a compa ris on of 
r easons for enrolling among respondents having completed their courses 
and those who failed to carry their courses to camp le t ion, as this i tern 
was included only in Form A (mailed to t hose ~~o carried their courses 
to s uccessful compl etion). 
3. Reactions To;~rd Courses Compl eted 
An entire section of Inquiry A, mailed to either present or f ormer 
USAF! students who had successfully completed t heir courses, ~~s devoted 
to reac ·cions of respondents to~~rd the course completed . Table 46 shows 
t ha t more than one third of the respondents indicate d tha t the course 
was about the same as originally expected. 
Table 46. Rea ctions of Respondents Toward Courses Compl eted by 
Number and Per Cent. 
Opinion of 
Courses Completed Number Per Cent 
(1) (2) ( 3) 
It was a waste of time •• • ••• • ••••••• 23 9 . 2 
It was more than originally expected 58 23.2 
It •~s about the same as origiria lly 
expected . •• • •• .•..•• • ••.•• • ••.•• •• •• 96 34 . 4 
It was le ss than originally expe c ted 73 29 . 2 
Approximately 30 per cent thoug~the course to be less than 
originally expected, and a slightly smaller number, about 25 per cent, 
thought the course to be more than originally expec·(:;ed . Perhaps the 
major significance of Table 46 is t~e finding that 9.2 per cent con-
sidered their USAFI course "a waste of time. n A further break- dov.rn is 
included in Table 47. 
Thble 47. Comparison of Reactions of Resnondents To>mrd Courses 
Completed by Number and Per Cent. 
Corres pondence Self- Teaching 
Opinion of Course Completed Num- Per Num- Per 
ber Cent ber Cen·t 
(1) (2) ( 3) {4) (5) 
It ·was a waste of time ••••• • • • ••••• • 10 5.5 13 18 . 5 
It was more than originally expected 41 22 . 7 17 24 . 2 
It VIaS about the same as original l y 
expected • ••.• • • . •.• .•. •••••• • •.• •• •••• 80 44 . 4 16 22 . 8 
It was less than originally expected 49 27.2 24 34.2 
Nearly one half of the correspondence group though t their courses 
about the same as originally expected, an opinion shared by slightly 
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less than one fourth of the self- teaching group . Considering the nature 
of the courses, it is significant that nearly 20 pe r cent of the self-
teaching group considered their courses a waste of time . 
It was a waste of time . -- Responses to the four items included in 
the inquiry form pertaining to r eactions toward USAFI courses completed 
have been compared percentage- wise in Tables 48 t hrough 51 by age, 
educational level, occupations prior to entering the service , and 
occupations of heads of households, if other than the respondent . A 
feeling that the course 1nas a Vffi.ste of time was given by 11.2 pe r cent 
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of the sample population in the self- teaching group between the a ges 
of 22 and 25, and by 7.4 per cent of the same group under the a ge of 22 . 
The largest numbe r of respondents giving ~t is reaction in the correspond-
ence group was between the a ges of 26 and 35 . 
Ta.ble 48 . Comparison by Per Cent of Responses to "It v;as a Waste of' 
Time" by Age, Education and Occupation. 
It •ms a Waste of Time 
Area Respondent Groupin~ 
of Area of Correa- Self"" 
Comparison Break-do>•m pondence Teaching 
( 1) (2) (3) 
--
( 4) 
Age at last 17-21 3 7.4 
Birthday 22-25 .5 11.2 
26-35 2 . 3 
-
Less than 8th grade. 3 
-
Finished 8th gre.de •• 
-
4.2 
Highest Grade Some high school •••• 
- 20.5 
Completed Finished hir:;h school . 5 
-
Some college •••••••• 2 . 3 
-
Finished colle ge •••• 3 . 3 
-
Occupation 
Prior to Professional •.••••••• 5.5 16.8 
Entering Skilled •••••• • •••••• 1.8 4 . 3 
Service 
Occupation of Professional •••••••• 5.5 
-
Heads of Skilled ••••••••••••• 1 
-
Household Unskilled ••••••••••• .5 
-
-
Table 48 shows that 20.5 per cent of the respondents in the se.If-
teaching group with s·ome high · school' a1sci checked this item, and only 3 . 3 
per cent of the respondents in the correspondence group ~fuo had f inished 
college considered their courses a ~~ste of time. 
This item was checked most frequently by respondents in both the 
self-teaching and correspondence groups who were enga ged in some type of 
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professional occupation prior to entering the service (16.8 and 5 . 5 pe r 
cent, r e spectively). A similar response wa.s given by respondents from 
homes or families whose source of income was fr om some type of 
professional occupation. 
It was more than ori~inally expected . -- A comparison of r espondents 
who checked this item shows that 20 per cent of those under 22 years of 
age in ·!:;he correspondence group and 25.4 per cent between 22- 25 years 
thought the course to be more than originally expected . Respondents who 
had finished the eighth grade were more heavily represented in the 
correspondence group (more than 90 per cent) as contrasted t o greater 
representa. tion among those who had some high schoo 1 in the self-teach ing 
group. Respondents who were enga ged in. some type of skilled labor prior 
to enter ing the service were represented by more than 50 per cent of 
both tho correspondence and the self-tea.ohing group. 
Tab l e 49 . Comparison by Per Cent of Res ponses to "It was More Than 
Originally Expected" by Age, Educe. tion and Occupation. 
It vms More than Originally Expecte d 
Area Area Respondent Grouping 
of of Corres- Self-
Comtarison Break- down pondence Teachin!!j 
1) (2)_ (3) ( 4) 
Age at last 17-21 
I 
20 
-
Birthday 22-25 3 25 . 4 
26-35 . 5 
-
Finished 8th grade •• 17.5 
-
Highest Grade Some high school • • •• . 5 10 
Completed Finished high school 1. 3 7.1 
Some college •• • •••• • . 5 
-
Finished college • •• • .5 
-Occupat i on Professional • •• •• • • • 8.5 10.4 
Prior to Skilled •• •• • • ••••••• 14.2 
Entering Service Unskilled • • • • • • • • ••• 
-
Occupation of Professional ••••• •• • 5.5 4.3 
Heads of' Skilled • • •••••• • •• •• 16.5 15 . 2 
Household Unskilled •• • ••• • •••• 1.3 4 .2 
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Likewise, approximately three fourths of the respondents in both 
sample groups whose parents or guardians were skilled laborers at the 
time they entered the service gave similar responses. A si~nificant 
.finding in Table 49 is the genera l feeling o.f res pondents who were 
engaged in some type o.f skilled labor prior to entering the service and 
those f:rom homes or families whose household heads were enga.ged in. some 
~Te of skilled labor responded similarly to this item. 
It was about the same as originally expected.-- Respondents bebveen 
the ages of 22-25 checked this item more frequent·;ty, with the greatest 
representation being in the correspondence group. High school gradua.tes 
v,rere more heavily represented in both sample groups, ·while those l'vi th 
Table 50. Comparison by Per Cent of Responses to "It v1as About the 
Same as Origina lly Expected11 by Age , Education and Occupation. 
It v~s About the Same as Originally Expected 
Area Area Respondent Grouping 
of of Corres- Self-
Comparison Break-down pondence Teaching 
(1) (2) (3) (4) 
17-21 2.5 1 
Age at last 22-25 30.6 19.1 
Birthday 26-35 12.5 18.6 
36-over 1.3 
-
Finished 8th grade •• 6.3 
-
Some high school •••• 19.8 
-
Highest Grad Finished high school 26.5 13 
Completed Some college •••••••• 1 9.4 
Finished colle ge •••• .5 
-
Occupation 
Prior to Professional •••••••• 3 . -9 
-
Entering I Skilled ••••••••••••• 17.6 
-
Service Unskilled ••••••••••• 11.1 23.8 \ 
Occupation Professional •••••••• 1.8 
-
of Heads of Skilled ••••••••••••• 5.4 
-
Household Unskilled ••••••••••• 33.1 24.1 
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some hif,h school comprised the second largest number in the 
correspondence group and tho se with some colle ge were the second largest 
number among the self-teaching group. Respondents who were enga ged in 
some t~>e of skilled labor prior to entering the s e rvice checked this 
item more frequently in the correspondence group and those whose occu-
pations were in the unskilled areas were more heavily represented in the 
self-tl3aching group. Table 50 shows that nearly three fourths of t.'le 
respondents were from homes or i'amilies whose main source of income was 
i'rom unski l led labor. 
Table 51. Comparison by Per Cent of Responses to 11 It was Less t han 
Originally Expected" by Age 1 Education and Occupation. 
It was Less Than Originally Expected 
Area Area Re sEondent Groupinfi 
of of' Corres- I Self-Comparl.son Break-down pondence I Teachin_g_ 
- ( 1) ~2) ( 3) (4} 
Age at 17-21 4 3 . 3 
last 26-35 25.9 20. 2 
Birthday 36- over 
-
13 . 3 
Less than the 8th 
grade .• •• ••••••••••• 3.3 
-
Hi ghest Finis-hed 8th grade •• 2 
-
Grade Some high school •• •• .5 
-
Completed Finished high school 13 . 5 
-
Some college • •• •• • •• 9 22.4 
Finished coll ege • ••• 1. 3 10 . 6 
Occup!ttion 
Prior to Unskilled • • • • • • ••••• 29 . 8 33 . 8 
Entering 
Service 
Occupation 
of Heads of Professional •• • • •••• 1. 5 
-
Household Unskilled ••• •• • • •••• 25.7 35 . 6 
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It was less than ori?: inallv expe cted.-- More than two thirds of the 
respondents in both sample ~roups who checked this item were between t he 
ages of 26 and 35. 13.3 per cent of the self-teaching group were more 
than 35 years old (Table 51). Only tw-o per cent who had finished t.i-te 
eighth grade thought the course to be less than originally expe cted as 
compared with 13.5 pe r cent of the same sample grouping who were high 
school graduates and 22.4 pe r cent of the self-teaching group who had 
some colle ge training. This item was checked by 29.8 per cent of t he 
total number of respondents in the correspondence group and 33.8 per 
cent of the self-teaching group who were unskilled laborers prior to 
entering the service. Significantly, no t one person in eithe r the 
correspondence or self-teaching group who v~s a skilled labore r or en-
~gad i n some type of professional occupation prior to enterin g the 
service checked this item. Occupations of heads of households prior to 
entering the service followed the same general pattern a s did occupa-
tions of respondents -- more than one fourth of the respondents from 
homes i :n the unskilled labor area thought the course to be less than 
originally expected. No persons vrere represented in the unskilled a reas 
and only 1.5 per cent in the profess i onal area checked this item. 
Favorable comments about the course: Verbatim resEonses.-- Space 
was provided on the inquiry forni for free responses as to the fe e ling 
of respo~dents toward t heir USA FI course. Some of the responses, copied 
verbatim, are as follo~: 
I have found my USAFI material to be well presented, most 
especially the study ~uide, vmich has been of invaluable aid to me. 
My USAFI course has been helpful . I am presently taking a 
course through the cooperation college plan and find that the 
correspondence course completed through USAFI has helped a lot . 
I found the course to be well organized and effec tively 
vrri tten. 
75 
I thought my course to be excellent. The fact that the book 
and materials are retained by the student is an outstanding asset, 
as in this manner , it can ar~ys be referred to at any later date. 
My course was more than I had expected. The USAFI instructor 
service was very effective, and I believe I learned more than I 
would have in a formal classroom. 
The instructor service was really surpn.s~ng. I did not 
expect them to be so detailed. Certainly this helped me through 
the course. 
I am very satisfied with the course. Instruction v~s some-
vmat of an individual basis and I believed I learned more than 
many students learn through long boring sessions of formal 
schooling. 
I'm all for USAFI and all of their courses. I came in the 
army in 1952 with only a fourth grade education. Now, I have 
completed the college GED and am taking courses throu gh the 
cooperative colle ge and univorsity system. Thanks t o USAFI and 
congratulations. 
Favorable comments about USAFI functions and services .-- Some 
verbatim responses are: 
I recommend USAF! to all service personnel . 
I feel that the classroom methodology was certainly pro~ressive, 
and an example of the integrated concepts of civic education at its 
best. 
I can't honestly criticize USAFI. She probably does have 
faults though. My experiences have all been pleasant . 
I believe the USAFI progre.m to be the best of its k ind, 
whether civilian or military. 
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Other respondents who chose to make additional favorable comments 
gave a variety of statements following generally the same lingo as 
those above. Some of the comments p; iven as reactions to1•1ard the course 
were similar to those given by students for failing to complete their 
courses and are included further in the report. 
4. Reasons for not Completing the Course 
More than 50 per cent of t he respondents comprising the sampling 
did not complete their USAFI courses. The correspondence group, 
consisting of 54.3 per cent of the total sampling and 24.2 per cent out 
of the sample population, was more heavily represented. 50.8 per cent 
of the respondents in the self-teaching area (slightly less than 20 per 
cent of the sample population) were in this ca. tegory. 
Several reasons for not completing the course were listed in 
Bart II of the inquiry form. In addition, space was allowed for free 
response answers and any other comment the respondents desired to make. 
A comparison of each item checked by respondents by a ge, education, 
and occupation is included in Tables 52 through 63. Some of the 
comments given by respondents h~ve been grouped in accordance with their 
relation to items included in the inquiry form and are copied verbatim 
in the pages that follow. In most instances, more than one item ~~s 
checked by the respondents; hence, tables with totals of more than 10 0 
per cent indicate that respondents gave more than one answer. 
The course was not what I ex~ected it to be.-- Resnondents under 22 
years of age were more heavily represented in both sample groups. This 
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item was not checked by any of the respondents above the a ge of 25, or 
by respondents who ha d complete d more t han the e i ghth gra.de . Respond-
ents who were enga ged in some t :.rpe of skilled labor prior to entering 
Table 52. Compe.rison by Per Cent of Responses to 11 The Course v1as Not 
iVhat I Expe cted it t o be 11 by Age , Educe.tion and Occupation . 
The Course Was Not What I Expected It to Be 
Area. Area Respondent Grouping 
of of Corres - Se l f-
Comparison Break- down pondence Teaching 
(1) (2) (3) (4) 
Age a.t last 17-21 12.9 7 . 2 
Birthday 22-25 
-
1. 6 
Highest Grade Less than 8th 
Completed grade ••• •••• ••• 1. 1 4 
Finished 8th 
grade • ••••••••• ll.l 3 . 2 
Occupe.tion 
Prior t o Professional ••• 5.6 3 
Entering Skilled •••••••• 7 . 3 3 . 2 
Service 
Occupation Professional ••• 3.3 4 
of Reads of Skilled • •• ••• •• 5.5 3.2 
Household Unskilled •••••• 4 
the s e rvice were more heavily represented . A comparison of occupation 
-
of heads of h ouseholds s h ovm greater repre sentation among the profession-
al area in the self-teaching group and among skilled laborers in the 
corre s pondence group. 
The following verbatim responses are quoted : 
The cours e v~ s d ifferent from what I expected it to be. 
The book 1i'i8.S diffe r ent from what it was "advertised" to be . 
The book was too general. I was concerned with only one 
phase of fa~ing . 
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The course >ms too he. rd.-- A feeling tha. t the course ;vas too ha rd 
vvas expressed more frequently among respondents under 22 years old with 
less than a high school educe. tion. A further break-dovm. is included in 
Table 53 . 
Table 53. Comparison by Per Cent of Responses to ·11 The Course ;vas too 
Hard 11 by Age , Education and Occupa. tion. 
The Course Was Too Hard 
Area Area ResEondent Grou~ing 
of of Corres- elf-
Comparison Break- dovm. pondence Teaching 
(1) (2) (3) (4) 
Age a t 17-21 11. ,9 8.8 
l ast 22- 25 11.4 2.4 
Birthday 26-35 
-
. 8 
Less than 8th grade . 
-
4 
Highest Finished 8th grade •• 10.2 11.2 
Grade Some high school •••• .12 
Completed Finished hir,h school 1.1 
-
-Occupation I Prior to Professional •••••••• - 6. 4 Entering Skilled ••••••••••••• 24.4 8 .8 
Service 
Occupation Professional.~ •••••• 
-
4.8 
of Heads of Skilled ••••••••••••• 7 .4 12.8 
Household Unskilled ••••••••••• 15.4 
-
Some of the verbatim responses concerning course difficulty were : 
The course was more difficult than I had expected . 
I was enroll ed in the course without prior counseling. I 
was not fully prepared for t he course. 
I did not have ~"1-J.e technical background required for 
comprehension of the cour se . 
Even though I had the course prerequisi-te in high school, it 
was still a long jump to USAFI . Frankly, I l acked adequate 
preparation for the course. 
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The course was too hard for a. soldier ·who must "soldier " 
during dut y and prepare for the next day 's "sold i e ring" at night . 
11iJh.e.t i s nee ded is a. course that does not require evening study . 
Th : s dividing of interest is no good. 
The course ~~s far more techn i cal than I had expected. 
It >ms a. good cours e; however, it did not include the bas ic 
things. I mean, it was evidently presumed t hat eve ryone knew 
basic mathemati cs. 
I be lieve the level of difficulty too great at t h is time. 
There were too many technical terminologies used in the t ext . 
I'm just a l a yman . I believe more emphasis sho uld be p laced on 
s implicity. Too, those people at t.J,e Army Educa t i on Cente r s hould 
\\~ke up. 
The course vJB.s too easy.-- 'No one in the self-teaching group ch eck ed 
this item. It is probably significant that r esponses to this item were 
by persons not more than 21 years of a ge, and wi th not more than a n 
eighth g;ra.de education. All respondents were eithe r enga. p.;ed in some 
t :ype of skille d occupa tion prior to en t e ring se r vice or if no t work ing 
t hemselves, their paren t s or guardians were enga ged i n s ome k i n d of 
s k illed work. 
Table 54 . Comparison by Per Cen t of Responses to 11 The Course 'V'-'B.S Too 
Easy11 by Age, Education and Occupation. 
The Course Was Too Easy 
Area !Area Respondent Grou,Eing 
of I of Corres- Self-Comparis on Brea k-down pondence Teaching; 
(1) i (2) ( 3) ( 4) 
Age at last birth-
da-y_ • • • _. •••••••••• 17-21 5.7 
-
Highest grade 
completed •• • ••••• Finished 8th g;rad 5.7 
-
Occupation Prior to 
Entering Service . Skille d • • • •••• • •• , 5.7 
-
Occupation of Heads 
Skille d •• • • •• •• • • ! of Household ••• • • 5 . 7 
-
-
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Some verbatim responses, in addition to data in Table 54 are: 
I knew everything in the book. 
The course was far too easy. It ~as be low a desirable l eve l 
of difficulty. I did not have to study t he course at all. 
1he course seemed to be more of a junior high level than for 
freshman college. It was over-simplified. 
I need something more specific. The textbook is good, but too 
general. 
It 1ms simply a review. I had had the material before. 
The course is entirely too simple. I am not learning anything. 
The course took too much time.-- The most frequently occurring 
response in all groups involved some problem with time. One or more 
problems in respect to time were described by slightly less t han 50 per 
cent of all correspondence course res pondents and by nearly one third 
Table 56. Comparison by Per Cent of Responses to "The Course Took Too 
Much Time" by Age , Education and Occupation. 
The Course Took Too Much Ti1ne 
Area Area Respondent Grouping 
of of Corres- Self-
comt~)iHon Break- down pondence Teachin11: (2) (3) (4) 
Age at last 22-25 20.4 16 
Birthday ••••• 17-21 9 3.2 
Hignest Finished 8th grade •• 7.3 7.4 
Grade Some high school •••• 
-
2.4 
Completed Figished high school 11.2 6.4 
----Occupation 
Prior to Skilled ••••••••••••• 24.9 17.6 
Entering Unskilled ••••••••••• 8.4 2.4 
Service 
Occupat i on 
of Heads of Skilled ••••••••••••• .5 14. 8 
Househo l d Unskilled ............ 19.5 4 
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of the 1;elf-teaching group . Table 55 shows that respondents checking 
this item were not more than 25 years of age. Their educational level 
·was not less than the eighth gre.de and not more than the 12th grade. 
No professional occupations were represented. 
Soro.e verbatim responses were: 
The study guide required unnecessary study. I didn't he.ve 
the extra time required. 
Questions asked were not adequately covered in text. I do 
not have time to read other material. 
The exercises were too long. One is expected to remember 
and to v~ite too much. 
One assignment covered entirely too many chapters; hence , 
the tests are too long. 
Table 56. Comparison by Per Cent of' Responses to "I Was Sent to a 
Service School'' by Age, Education and Occupe.tion . 
I ~~s Sent to a Service School 
Area Area Respondent GroupiniS 
of of Corres- Self'-
Comparison Break-down pondence Teaching 
( 1) 12) ( 3) (4) 
Age at last 
~irthday 22-25 6.2 5.6 
Hi rr,hest Gre.de Finished 8th grade •• 
-
.8 
Comp leted Finished hi~h school 6.2 4.8 
Occupation 
Prior to Skilled ••• •••••••••• 
-
.8 
Entering i Unskilled ••••••••••• 4.5 4 Service 
Occupation 
of' Heads of Skilled ••••••••••••• 
-
. 8 
Household Unskilled ••••••••••• I 6.2 3.2 
I vm.s sent to a s e rvice school.-- This item 'Nas checked by 
respondents between the a ges 22-25 . Less tl:1an one per cent had less 
than a high school education; no one had any colle ~e training. 
In addition to the data. in T-able 56, the following verba tim 
responses were l isted: 
I was sent to Finance School for six months . There v~s no 
time for extra studying. 
My orders came through for OCS . There is no time f or even 
studying OCS materia l there. 
I •~s sent to Leadersh ip School upon completion of basic 
tra ining; the course is rather involved, and required all of my 
time. 
I •~s sent to the NCO Academy for eight weeks. 
They sent me to supply school for two months, then to 
communications school, and now I am at the lan~ua ge School for a 
year. I just can't get around to studying. 
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I changed assignments or was given additional duties.-- This item 
was checked by respondents between the a ges 22-25. All respondents had 
Table 57. Comparison by Per Cent of' Responses to "I Change d Assi gnments 
or Was Given Additional Duties ," by Age, Education and 
Occupa tion. 
I Changed Assignments or Was Given 
Additional Duties 
Area Area Respondent 
of' of Corres-
Comparison Break- dovm pondence 
(l) ( 2) ( 3) 
Age at last birthday 22-25 9 
Highes t grade Some high school •••• 
-
completed Finished hi~h school 9 
·- ·-Occupation Prior to Ski lled ••••••••••••• 
-
Entering Service Unskilled ••••••••••• 9 
Occupation of' Heads Unskilled ••••••••••• 9 I of Household Skilled ••••••••••••• 
-
Group i n!'!: 
Self-
Teaching 
~4) 
-
2.4 
-
. 8 
1.6 
-
2.4 
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s ome formal high school training or were high s chool gra.dua. tes . None 
had engaged in professional occupations prior to entering t he s e rvice . 
The following are some verbatim responses, in addition to the da. i:a 
in Table 57: 
My job was changed just after enrollment . There is no time 
fo studying now. 
I am processing for reassignment. 
I am stationed in Germany. · 'Ne are always on maneuve rs. 
It is difficult to s tudy in the field . 
Now that we have recruits, there is no time for studying. 
I have been on TDY for three months . 
Had to te.ke nvo service courses t o qt~lify for a. Navy 
promotion. 
Table 58. Compa rison b y Per Cent of Responses to "I Only 'vVS.nted the 
Text Me. terial," by Age, Education and Occupe. t ion . 
I Onl y 1r. anted the Text Me. t e ria.l 
Ar ea Area. Respondent Grouping 
of of Corres- Self-
Comparison Break- down pondence Teaching 
Jll - ( 2) (3 ) (4_) 
Age at l a st 22- 25 ! 5.7 8 birthday j 26-35 6 . 2 12 
36-over 14. 2 
-
Highest Grade Finished hi gh school 23 . 3 .8 
Comp l eted Some college •• • • • • • • 2 . 8 17.6 
Occupati on Pr i or 
to Enter ing Unskil l ed ••• •• • ••• • • 26.2 20 
Service 
Occupation of 
Heads of Unskilled • • • • •••• •• • 26 . 2 17.6 
Household 
I only wanted the text rna te~.-- This i tcm 1Nas checked by 
respondents 22 years of age or above, with not less than a high school 
education. Their main source of income prior to entering service vms 
from some kind of unskilled work . 
The following are verbatim responses in addition to the data in 
Table 58: 
I only wanted the real esm te book . 
I did not enroll in the course for credit. I am satisfied. 
I read the book and believe it satisfied my need at t he time. 
l:That is the use of taking the test? 
I merely ~~nted a refresher. The book is real readable. 
Knowledge gained from reading the book is sufficient. 
Should I forget, I will always be abie to refresh my memory . I 
needed the book - riot the credit. 
Table 59. Comparison by Per Cent of Responses to "I Had Poor USAFI 
Service" by Age, Education and Occupation. 
I Had Poor USAFI Service 
Area Area Respondent Grouping 
of of Corres- Self-
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Comparison Break-down pondence Teaching 
{1) (2) 13) (4) 
Age at last 17-21 3 .9 2.4 
birthday 22-25 
-
3 . 2 
Less than 8th p.;rade. 1.1 2.4 
Highest r:a-ade 
I 
Finished 8th grade •• 2 .2 1.6 
Completed Finished hir,h school 
-
1.6 
Occupation -.. -. 
Prior to I Professional •••••••• 3.9 2.4 Entering Skilled ••••••••••••• 
-
3.2 
Service 
Occupation of 
Heads of Professional •••••••• 3 .3 2 .4 
Household Skilled ••••••••••••• .5 3 .2 
The course v~s taken for personal reasons only. I have 
already tvm de grees , no college would accept it as credit for 
a Ph . D. 
85 
l..!:tad poor USAFI service .-- No one above the a ge of 25 listed t h is 
as a reason for not completing their course, nor was this item checked 
by anyone with more than a high school education . 
Tho following verbatim res ponses are in addition to data in 
Table 5£1: 
I wish USAFI would provide secretarial aid to the instructors. 
I rarely, if eve r, could read the notes. 
'lliere was ins1..1f f icient information in cases where answers 
were marked wrong . 
USAFI is too slow. I have not yet received my last three 
leHsons sent in . 
They failed to send me the end- of-course test, even after t wo 
le t ters requesting it. Yet, they refused to send me another 
course, stating that I "must take the end-of-course test" of the 
reportedly completed course first. 1Nhen will they ·wake up? 
The people at the I and E Center have the wron g lingo. T.b.ey 
seem to for get that the center is for service to all . 
I had no ~; oo d place to study.-- Table 60 shows that res pondents 
checking this item were not under 26 years of age , nor were there any 
without some formal college tralning. Onlv the unsk illed occuoation:;o.l 
t l · -
categorJ' V'~s represented. 
Some verbatim responses were: 
Old army barracks do not have facilities for study in g . 
I have no place to study, except in the latrine. Its gene ral 
atmosphere and aroma do not make for pleasant s urroundings . 
Our tents are too hot, improperly vent ilated and lack 
minimum lighting requirements. 
86 
Table 60. Comparison by Per Cent of Responses to "I Had No Good Place 
to St udy" by Age, Education and Occupation. 
I Had No Good Place to Study 
Area Area Respondent GrouEin~ 
of of Corres- I Self-
Corrtpar i s on Break-down pondence Tea ch ine-; 
{4) (1) (21 J3l 
Age at last 26-35 
-
7.2 
birthday 36-over 3.4 19.2 
Hi e;hest Grade Some colle ge • • •• 3 . 4 22.4 
Completed Finished colle ge 
-
5 . 6 
Occupation 
Prior to Unskilled • • • • •• • 3 . 4 27.5 
Entering 
Service 
Occupa t:ion of 
heads of' Unskilled •• • •••• 3 . 4 24 
Household 
-~ 
The post I and E Center is too small to provide f or study 
faoHities. The library i s n ot centra l l y l ocate d, and is thus 
a lmos t unaccessible. T'ne barracks are certa in l y no p l a ce to 
study; the day room is too noisy. We need a iloca l s t udy ha 11. 
There was no quiet p l ace to study. My course . required 
constant concentration. 
I had to one to g_o to fo r he lp .-- This item v~as checked by 
r esponden ts over 25. years of a ge vdth formal hi11:h schoo l or co llege 
trainints• Only the unskilled occupational group 1'\IB. S represented. 
Some ve rbatim responses, in addition to Table 61 are: 
The r e was no one to go to when difficu.l ties arose . 
I needed more detailed explanations t han wer e in my t extbook. 
I needed someone to go to personally fo r he lp . 
fVe had a good education cente r, but no qualified pe rsonnel 
-t0: he l p out with courses. Eve ryone s eemed to have a g ood 
persona lity, but little " gray m!?.tte r." 
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Table 61. Compa rison by Per Cent of Responses to "I Had No One to Go 
To for He lp 11 by Age , Education and Occupation . 
I Had No One to Go to For Help 
Area Area Respondent Grouping 
of of Corres- Self-
Comparinon Break- down pondence Teach in g: {1) (2) ( 3) ( 4 )_ 
Age at last 26-35 
- .8 
birthday 36-over 2.2 6.4 
Highest Some high school •••• - .8 
grade Some college •••••••• 2.2 
-
comEleb3d Finished colle ge •••• 
-
7 . 2 
Occupa tion 
Pr i or to Unskilled ••••••••••• 2~2 7 .2 
Entering 
Service 
Occupation of 
Heads o.f Unski lled ••••••••••• 2 .2 7.5 
Household 
Our I and E NCO 
were slow learners. 
tut oris. 1 services. 
was not prepared to he lp those of us who 
One would think that each unit would provide 
Our company had no 7,0od references -- including books or 
capable pe r sonnel. Once lost, there was no r ecourse. 
I \~S not inter e sted in the course, but ~as nre ss ured into 
s igning for it.-- This item was checked only by respondents 36 years of 
a ge or older with some formal college training , and from t he unskilled 
occupational category. 
It is suggested that a comparison of Tables 62 and 45 be made. 
The explanation precedin~t; Tab1e 45 is equally applicable to Table 62. 
I just didn't ge t around to it.-- Respondents 1mo checked this item 
were 36 years of a ge or older, colle ge gr a duates from the uns killed 
occupational category. 
............. __________________________ __ 
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Table 62 . Comparison by Per Cent of Responses to "I Was Not Inte rested 
in the Course, But Was Pressured into Si':Snin!2; for It" by 
Age, Education and Occupation. 
Area. I of 
Comparison 
ti) 
Age a.t last 
birthday 
Highest grade 
completed 
Occupation 
Prior to 
Entering 
Service 
Occupe.t:ion of 
heads of' 
Household 
I Was Not Really Interested in t h e Course, 
But vn:ts Pressured into Signing f or It 
Area Respondent 
of Corre s-
Break-dmvn pondence 
( 2) -(3) 
36-over 4.5 
Some colle ge ••••• 3 .4 
Finished colle ge. 1.1 
Unskilled •••••••• 4 .5 
Unskilled ••••••• 4 . 5 
Grouping 
Self-
Teachin r; 
( 4) 
1.6 
-
1.6 
1.6 
1.6 
-
Some verbatim responses, in addition to data. in Table 63 were: 
Somehow, I just couldn't find the time. 
Table 63. Comparison by Per Cent of Responses to "I ~ust Didn't Get 
Around to It11 by Age , Educe. tion and Occupa. tion. 
I Just Didn 't Get Around to It 
Area. I Area 
- Respondent Grou:ein6 
-of of Corres:.. I Self-Comparison I Break-down Eondence Teach in!!; 
_j_l_)__ (2) (3L f 
,__j_4l_ __ 
Age at last I 
b irthda.;y: I 36-over 4.5 5 . 6 Highest grade I 
com:e leted Finished colle ge 4 . 5 5 .6 
Occupation Prior 
to Enterin6 Service. Unskilled ••••••• 4 .5 5.6 
-----Occupation of Heads 
of' Household Unskilled •••••• • 4.5 I 5 .6 
-
........... ----------------------------
Since my return from Korea, other thin~s have consumed 
most of my time - such as the weaker sex, etc . 
Keeping my wife c ompany and playing with the ch ildren takes 
all of t he time . With all this, I just could not find time to 
study. 
I had internal family problems . 
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Domestic duties are too consuming . I have a "time demanding" 
wife. 
"'fe have a new baby who keeps my wife and me b usy. 
I did not budge t my time wisely . My fa ult. 
CHAPTER V 
DISCUSSION AND CONCLUSION 
About the benefits ga ined.-- The data presented in the fore going 
sections suggest certain general conclusions. The data imply, in the 
first place, the. t the courses were by no means without some value to the 
majority of the res pondents in both the correspondence and the seJ.f-
t eaching groups. This was confirmed by both responses to items included 
in the inquiry form and by recorded ve rbatim responses. That this is a 
logical conclusion is not altered even after consideration of the 
inevitable psychological inf luences associated with unpleasant experiences 
or disappo intments. The findings should s ug~est course completion as a 
criterion of the "success" of the course in terms of its value to the 
students. 
Implications of the study. -- Certainly a study of this t ype l ends 
itself to positive support of the major implications of a follow-up 
program. A follow-up program designed to improve the conditions under 
which courses s.re selected, and ultimately to improve the completion rate, 
would seemingly be most successful if directed toward that group or gr oups 
vmo have most to gain by completing the course. If the extent of a 
student 's interest in completion could be determined more accurate ly 
(probably by an addition to the a pplication for enrolnnent form) a 
follow-up program could be more selective L'rl the directions of its 
efforts. 
-90-
........... ____________________________ __ 
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This study shows that for a large number of enrollees, course 
completion \~S neither necessary or of any de gree of importance in the 
achievement of their aims in the course. It is believed that the 
separe. tion of these persons from those who seek course completion as a 
major goal would promote a more efficient follow-up program. Of major 
importance in an army educe. tion program is the follow-up appea 1. It is 
lo gical to assume that the most effe ctive appeal would be one most 
closely ali e;ned to the expressed interest of the potential student. 
Ia ta ineluded in this report shows t.ha t college graduate s, for example, 
have few, if any school-related purposes in their course selection. 
Hence, a promotion program pointing out the advanta ges of furthering 
the ir e ducation would serve no real purpose. The data su~gest, on the 
other hand, that such an appeal may well be the 11 pill 11 for those who 
have not yet graduated from high school. 
It is probable the. t the number of persons failing to carry their 
courses to successful completion might be reduced conside rably if 
prospective enrollee s were advised of the results of studies of this 
nature and of the flexibility of an individue_lized educe. tional program 
of the type available to military personnel. Problems with the cour se 
seem to be those that could readily be eliminated partia lly, if not 
whol ly, by more effective counseling prior to enrollment, and active 
follow-up during and after the c ourse. 
Verba tim responses.-- Verba tim responses e.re always significant; 
they are particularly noteworthy in this s tudy . They provide facts and 
opinions of former enrollees (those who completed their courses and 
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drop-outs) about the acquired h."!lowledge and skills the. t related e ither 
directly or indirectly to the courses which are believed to be helpful 
in successful life adjus-tments, further academic s t udy and/or job 
satisfa.c:tion and security. The responses included in this study should 
help education officers and counselors: 
(1) In determining the holding power of individual education 
centers 
(2) In discovering the age, grade level, and occ upational e.rea.s 
a.t which most completions or drop-outs occur 
(3) In learning; why students fail to carry t heir courses to 
successful completion 
(4) In learning why students select specific courses or subject 
areas 
(5) By providing information which will provide clues for 
identifying potential drop-outs 
(6) In evaluating the effectiveness of the Army Education Center's 
counseling service. 
1/ 
Per haps Ba.er and Roeber-best summarize t he work of a. project of 
this na ·ture: 
"The experiences of conducting a. follow-up study this year are 
a.hvays valuable in planning a. similar study next year. Therefore, 
a follow-up study is not complete until the experiences in 
conducting it have been evaluated. This evaluation covers both 
the strengths and wea.Jmesses in the procedure used , together with 
suggestions and recommendations for bette r or new procedures to be 
employed in subsequent follow- up studies. 11 
1/i'.:Ia.x F. Baer and Edward c. Roebe r , Occupational Information, Its Nature 
and Use , Chica go: Science Research Associa.tes, Inc., 1951, p . 280. 
............. ----------------------------
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APPENDIX A 
INQU IHY FORM A 
PERSONAL DA TA 
A. Are you still in the service? Encircle: Yes No 
B. If 11 Yes" to A , 
1. In which branch of the service are you? Please check: 
( ) a. Army 
( ) b. Air Force 
( ) c. Navy 
( ) d. Other (please name) 
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2. Do you intend to make a career of the service? Please check: 
3. 
4. 
( ) a. Yes 
( ) b. No 
( ) c. Undecided 
If vou do not intend to make a career of the service, wha t 
civilian-occupation do you expect to enter upon separation 
from the se rvice? 
lNha t is your rank or gre.de? 
C. If your answer to 1-A above was "No 11 , · 
1. In which branch of the service were you? Please check : 
( ) 
( ) ( ) 
( ) 
a. 
b. 
c. 
d. 
Army 
Air Force 
Navy 
Other (please name) 
2. l:Vha t 1'\IB.S your rank or grade? 
D. 1j\'hether your ansvver was 11 yes 11 or "no" to 1-A, please give the 
following information: 
1. How old were you on your last birthday? 
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2. How far did you .~ o in school before entering the service? 
Please check: 
( ) a. Less than 8th grade ( ) d. Fin ished high school 
( ) b. Finished 8th grade ( ' Some colle ge ) e. ( ) c. Some high school ( ) f. Finished college 
3. In whB. t a rea. did you live prior to entering the seridce? 
Please check: 
( ) a.. North ( ) e. New En f. land ( ) h . Middle Atlantic ( ) b. South ( ) f. Northwest ( ) i. Southwest 
( ) c. East ( ) g. Midwest 
( ) d. West 
( ) j. Other (please ne.me) 
4. What was your occupation prior to entering the service? 
5. 1!\iha t was the occupa. tion of the head of your household (parent 
or guardian) prior to your entering the service? 
II. CONCERNING USAFI COURSES IN WHICH YOU ENRO LLED 
III. 
A. ReasonS' for enrolling in course(s). Please check: 
( ) 1. Wanted to know more about subject. 
( ) 2. Effective use of off-duty time (or hobby). 
( ) 3. Prepare for hi<>;h school. 
( ) 4. Prepare for college. 
( ) 5 . Get hi r,:: h school or colle ge credit. 
( ) 6 . Get diploma directly from my high school. 
( ) 7. Pass high school GED. 
( ) 8. Pass college GED . 
( \ 9 . Improve my status upon return to civilian life. ) ( ) 10. Get a better assis nment in t he service. 
( )11. Get higher rank. 
( )12 . "Pressured 11 into signing up for course. ( )13. Other reasons 
B. How do you fee l ab out course after having comple ted it? PEiase 
check: 
( ) 1. 
( ) 2. 
( ) 3. 
( ) 4. 
( ) 5 . 
CCMIVT.ENTS : 
It was a waste of time. 
It v11as more than orirr,ine. lly expflcted. 
It was about the same as orig inally expected . 
It V.'RS less than orig inally expected. 
Others. Please comment. 
If there are other cormnents you would :r.ike to make about 
USAFI, please write them below. C 
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PERSONAL DATA 
A. Are you still in the service? Encircle: Yes No 
B. If "Yes" to A, 
1. In which branch of the service are you? Please check: 
( ) a. Army 
( ) b. Air Force 
( ) c. Navy 
( ) d. Other (please name) 
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2. Do you intend to make a career of the service? Please check : 
( ) a . Ye s 
( ) b. No 
( ) c. Undecided 
3. If :'lOU do not intend to make a career of the service, what 
civilian-occupation do you expect to enter upon separation 
from the service? 
4. 17\lha t is your rank or grade? 
C. If your answer to 1-A above ·was 11No", 
1 . In which branch of the s e rvice were you? Please check: 
( ) a. Army 
( ) b. Air Force 
( ) c. Navy 
( ) d . Other (please name) 
~. "~flhe.t 1'1'8. 8 your rank or [!;rade ? 
D. ·whe -ther your answer was "yes" or "no" to 1-A, please give the 
followin g information: 
1. How old we re you on your last birthday? 
2. How far did you go in school before ente ring the service? 
Please check: 
( ) a. Less than 8th grade 
( ) b . Finished 8th grade 
( ) c. Some high school 
( ) d. Finished h i~h school 
( ) e . Some college 
( ) f. Finished colle ge 
3. In what area did you live pr ior to enterin g the service? 
Pl ease check : 
( ) a . North ( ) e . New England ( ) h. Middle Atlantic 
( ) b. South ( ) f . Northwest ( ) i. Southwest 
( ) c. East ( ) g. Midwest 
( ) d. West 
( ) j . Ot her (please name) 
4. V1ba.t was your occupe.tion prior to enterin g t he service? 
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5. ·what was t he occupation of the head of your household (parent 
or guardian) prior to yo ur entering the service? 
-----
II. RF.ASONS FOR IIJOT COMPLETTIJG 'I'HE COURSE (Please check) 
( A. The course ;vas not what I expected it to be 
( B. The course was too hard ( c. The course ~~ s too easy 
( D. The course took too much time 
( E. I wa s sent to a service school 
( ) F. I changed assignments or was 5iven additional dutie s 
( ) G. I only ·wanted the t ex t or materials. If' this item is che cked, 
please indicate which of the following applies: 
( ) 1. I wanted them to help me in my military assignment 
( ) 2. I wanted them just for my ovm information 
( ) 3. I iNanted t hem for someone e lse who vJas not e ligible 
to enroll i n t he course 
( ) 4 . Others (please specify) 
( ) H. I had poor service from USAFI . (If this item is checked, 
pl ea.se- indicate wh ich of the following a pp lies): 
( ) 1. I never r eceived course mate r ials 
( ) 2. It took t oo long to ge t t he cours e rna teria ls 
( ) 3. It took too lonr; to get t1oe lessons back 
( ) 4. The instruction does no·t make helpful comrnents 
c ) 5. Other (please specify ) 
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( ) I. I had no good p lace to study 
( ) J. I had no one to "' 0 
·"' 
to for help 
( ) K. I •vas n o t really int s rested in the cours e but wa s 
"pressured" into si <:,ning f or it 
( ) L. I just didn 't e;e t around to it 
( ) M. Othe r (please spe c ify) 
I II. COMMENTS : If there are ether comments you would like to make about 
US~FI, please v~ ite t hem below. 
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Y Fort Devens, Ma ssachusetts 
AHPGD 350 31 October 1955 
SUBJECT: An Inquiry Conceming USAF I Corres pondence and 
Self-reaching Courses 
TO: 
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1 1. I am studying certain factors relative to USAFI correspondence 
and self-teaching c ourses . I nee d your help . 'Will you kindly take ten 
minute s and fill out the enclos e d inquiry form? You need not sign your 
name . 
2. The study has the a pproval of the Department of the Ann.y e.nd of 
Major Ge neral Einar B. Gjelsteen, Cornrnanding Gene r a l, Fort Devens , 
Massachusetts. The r esults will be used to irnpr ove t he conditions under 
which c ourses are electe d and to provide better gu idance and follow-up 
of thos e who do elect such courses. Your res ponse t o the inclosed 
inquiry form will help us to solve the problem . 
3. I s hall be v ery gratefu l for any help you may g; ive in this study. 
4. A stamped self- addressed envelope is inclosed for your con-
venience in reply. 
/ s/ J oseph C. Paige 
J OSEPH C. PAIGE 
1st Lt., Inf 
Proj ect Officer 
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